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Welcome to the Michigan Opera Theatre 
Children’s Chorus’ Educational Guide to 

Brundibár 

The Michigan Opera Theatre Children’s Chorus  
will perform  

 

Brundibár  
 

at the Detroit Opera House  
             
Student Dress Rehearsal on Friday, March 14th, 2014 

                         and 
Performance on Sunday, March  16th 2014 

 
 

This guide is intended to prepare educators and students for 
the performance of Brundibár. 

 
This guide includes information on Brundibár, Lilies Among 

Thorns, the Holocaust, Theresienstadt, Ela Stein 
Weissberger, and the art of opera. 

 
It also offers educational activities to prepare for and debrief 

the show in your classroom. 

Educational Guide Created by Alexis M. Zimberg. 2014. 
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History of the Michigan Opera Theatre Children’s Chorus 
 

The Michigan Opera Theatre Children’s Chorus (MOTCC), led by Michigan Opera 
Theatre Chorus Master Suzanne Mallare Acton, is a permanent children’s ensemble 
for metropolitan Detroit youth interested in vocal musical theatrical art. The Principal 
Chorus, ages 10-16, is directed by Assistant Director Dianna Hochella and the new 
Preparatory Chorus, ages 8-11, is directed by Annie Klarke. The MOTCC performs as 
a separate ensemble as well as with international opera stars in Michigan Opera 
Theatre main stage productions.  
 
Now in its 7th year, the MOTCC presents 
an annual holiday concert at the Detroit 
Opera House in December and produces 
its own fully staged children’s opera 
every spring. Past performances have 
included the Detroit premiere of 
Seymour Barab’s The Maker of 
Illusions, the Detroit premiere of Cary 
John Franklin’s The Very Last Green 
Thing, Malcolm Williamson’s The Happy 
Prince and Gilbert and Sullivan’s H.M.S. 
Pinafore. In March 2014 the MOTCC will 
present Hans Krása’s Brundibár with Ela 
Stein Weissberger, a Holocaust survivor 
and original cast member who will 
participate in the production. All of the 
MOTCC opera performances include a 
student dress rehearsal during the 
weekday making it possible for schools 
to attend, averaging more than 1500 
students per dress rehearsal.   
 

MOTCC MISSION 
 

The mission of the Michigan Opera Theatre Children’s Chorus is to provide 
exceptional choral music and theatrical performance instruction in a 
professional environment to young people. This instruction will foster their 
creativity, personal expression and social growth. Offering a curriculum 
that embraces diverse cultures and traditions and a rich and extensive 
range of musical genres, the program will seek to instill personal and 
artistic excellence in its students. In keeping with its role as a major cultural 
resource to the entire community, Michigan Opera Theatre will offer these 
unique learning opportunities to a diverse group of students from varied 
economic, cultural and social backgrounds. 
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The MOTCC has sung in the ballet The Nutcracker at both the Detroit Opera House 
and the Fox Theatre and the main stage productions for Michigan Opera Theatre’s 
Carmen, Tosca, La Bohème, The Magic Flute, and Carmina Burana. The children 
repeated their performance of Carmen at Lansing’s Wharton Center for the 
Performing Arts. Additional appearances have included a concert with Andre Rieu at 
the Fox Theatre, the Detroit premiere of Anne LeBaron’s Sukey, a work for string 
quartet and children’s choir with the Scarab Chamber Ensemble at Marygrove 
College and Wayne State University, and “The Star Spangled Banner” and “God Bless 
America” at several Detroit Tigers’ games at Comerica Park.  

Community appearances have included 
numerous holiday presentations at malls in 
the Detroit Metropolitan area, America’s 
Thanksgiving Day Parade, Random Acts of 
Culture throughout Detroit and the Detroit 
and Partridge Creek Tree Lighting 
Ceremonies. The children were invited to 
perform in concerts for the Franklin 
Community Church’s Vespers Concert 
Series and at the Ida Holiday Festival at St. 
Joseph’s Catholic Church in Ida, Michigan. 
The Ida concert was made possible in part 
by a grant from the Michigan Touring 
Directory. The MOTCC sang in Rackham 
Symphony Choir’s “Voices for the 
Homeless: A Concert for Hope and Help” at 
Metropolitan United Methodist Church in 
Detroit, helping to raise awareness and 
support for the homeless. In December 
2011, the MOTCC were featured in “Sing 
Out for Cass” a benefit concert for the Cass 
Community Social Services at the First 
United Methodist Church of Birmingham.  

 
The chorus has made numerous television 
and radio appearances on Fox 2 News 
and WJR news. The nationally aired PBS 
television show “Ariel & Zoey, Eli Too” 
featured the chorus. The children were 
invited by composer Tim Janis to 
participate in his PBS special “Celebrate 
America.” This special was aired on 
WTVS in March 2012. Recently, the 
children participated in Allee Willis’ 
music video of her new song “The “D”.  
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Dr. David DiChiera founded the Michigan Opera Theatre (MOT) in 1971. The 
company’s history began ten years earlier, in 1963, when Dr. DiChiera became 
director of Overture to Opera, an educational component of The Detroit Grand 
Opera Association. This organization was responsible for the Metropolitan 
Opera’s annual visits to Detroit and would become the framework on which the 
MOT was built. 
 
David DiChiera's involvement in Opera America, a national service organization 
for opera companies, put MOT in the mainstream of the opera world. The 
company became known for its exciting casting, which was, and continues to be, 
an artful blend of established artists and young, up-and-coming talent. Throughout 
its history, the company has also earned acclaim for promoting diversity in the 
arts. 
 

History of Michigan Opera Theatre 

With an ever-expanding audience, and a desire to 
stage large-scale productions, MOT moved its 1984 
spring season to the Masonic Temple Theatre, in 
Detroit’s Cass Corridor neighborhood. The season 
opened with a stunning production of Anna Bolena, 
and featured the Midwest premiere of English 
surtitle translations. 
 
During the 1986-7 season, mainstage offerings 
increased to six productions, and the company 
mounted its first spring grand opera season. MOT 
also moved into the top ten opera companies in the 
United States based on operating budget, and 
ranked seventh based on audience attendance. 
 

In 1989, following its largest season ever—one that brought Luciano Pavarotti to 
Joe Louis Arena for his historic Detroit concert debut—MOT cast an eye to the 
future. The decision was made to purchase the Grand Circus Theatre, formerly 
known as the Capitol Theatre. Though the facility, designed by famed theater 
architect C. Howard Crane, was in need of extensive restoration, Dr. DiChiera and 
the board of trustees saw it for what it really was—a diamond in the rough—and 
the Detroit Opera House Project began. 
 
In the fall of 1991, during a press conference in Detroit, Luciano Pavarotti 
surprised everyone by promising to return to sing at the opening of the new opera 
house, bringing the project to the attention of the public at large. 
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In 1993 the wrecking ball came down on 
the Roberts Furs Building, making way 
for the construction of a completely new, 
state of the art, 75,00 ft2 stage house to 
compliment the incredible auditorium of 
the Detroit Opera House. This massive 
stage would provide the space needed 
to mount large-scale grand operas, and 
would also put the Opera House on the 
map as the largest stage between New 
York and Chicago. To date, the MOT is 
one of only a handful of opera companies 

that own and operate their own performance venue. 

History of Michigan Opera Theatre 

 
In 2003, Michigan Opera 
Theatre announced the co-
commission of Margaret 
Garner, a new American 
opera to be composed by 
Grammy award winner 
Richard Danielpour, with the 
libretto by Nobel Prize 
winning author Toni Morrison.  

Though the project had begun some 
years earlier, the formal 
announcement put MOT back at the 
forefront of the international opera 
community. An all-star cast led by 
Denyce Graves was announced, with 
Opera Company of Philadelphia and 
Cincinnati Opera on board as co-
commissioners. The opera 
premiered in May 2005 to great 
acclaim, and has been performed by 
major opera companies in Chicago 
and New York City. 
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Opera is a story set to music in which most 
or all of the words are sung rather than 
spoken. In Opera, actors sing the lines in 
arias (solos), duets (sung by two) or 
larger ensembles. The plot also develops 
with the help of a half-sung/half-spoken 
form of dialogue called recitative. At the 
Opera, actors and actresses use music to 
bring characters, emotions, and storylines 
to life! 
 
  

 
 
 
Opera combines the best of all worlds: 
breathtaking professional singing, an 
awe-inspiring orchestra, fascinating 
drama, intricate costumes, and special 
effects. By fusing together the performing 
arts—drama, song, and dance—the 
creators of opera fashioned an art form 
more powerful than any other. (Pogue & 
Speck, Opera For Dummies) 
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OPERA 
• Familiarize Yourself: Get to know the 

opera in advance: you can read through the 
libretto (the script), listen to the CD, watch a 
video of it, or read its synopsis beforehand. 
 

• Dressing the Part: The days when women 
donned diamond tiaras and men wore white 
ties are long gone—although if you want to 
wear a tiara, no one will stop you. Many 
opera fans enjoy dressing up, though they 
keep comfort in mind. Bringing a jacket or 
shawl to help ward off air-conditioning 
chills is an example of such advice. 

 
• Food? Make sure you have a good 

meal before you go to the performance. 
Operas can last from 2 1/2 to 4 hours 
(though Brundibár is quite short—only 
about 40 minutes). 

 
• Bathroom Breaks: Take advantage of the 

restroom before the opera starts.  
 

• Before or After the Show: If you like, walk 
over to the orchestra pit and say hello to a 
musician. The orchestra pit, located in front 
of the stage, is placed below the level of the 
audience so that the musicians are hidden 
from view. The orchestra players make up 
half of the opera’s payroll and are a crucial 
part of the performance. Before the 
performance you might see a musician 
warming up or practicing. If you get a 
chance to speak with one, don’t forget to 
congratulate them on their performance! 

 
• Applause! Applaud after the arias (or 

solos); you can shout “Bravo!” for the men 
and “Brava!” for the women. At the end of 
the opera, a sustained—even standing—
applause is appropriate. 
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Opera is about 400 years old, dating back 
to the time of the astronomer Galileo. 
Opera was conceived in Florence, Italy, 
by a group of gentlemen-scholars—
Galileo’s father among them—who called 
themselves the Camerata. They combined 
words with simple music that allowed the 
words to be clearly understood. Soon 
professional musicians began to 
experiment with the new style of music. 
 
Monteverdi (1567-1643), who composed 
the opera Orfeo (1607), is considered 
opera’s first great composer. His 
technique of employing various styles of 
singing—aria, duet, and recitative—is still 
practiced by today’s composers. 
 
Italian was the language of choice for 
early opera, because composers felt the 
language’s open vowels were best suited 
to song. Even non-Italian composers such 
as Handel, Gluck and Mozart produced 
masterpieces in Italian. 
 
The first public opera house opened in 
Venice in 1637. Begun as an amusement 
for the court, opera soon became an 
entertainment for the masses. Audiences 
were drawn to the comedy and intrigue, 
and came to cheer their favorite stars and 
arias. 
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OPERA 
Eventually the Opera became an 
effective avenue of political expression. 
In the mid-19th century, when Italians 
wanted to unite their country against the 
domination of France and Austria, 
Giuseppe Verdi wrote Nabucco, 
depicting the suffering of an oppressed 
people. His operas became a political 
rallying point and Verdi became a 
symbol of resistance. According to one 
historian, “people poured out of the 
opera house to riot.” The political 
power of opera inspired Krása and 
Hoffmeister, the composer and librettist 
(text-writer) of Brundibár, to create the 
title character as a negative example of 
a dictator.  
 
American opera also came into its own 
in the 20th century, beginning with 
George Gershwin’s Porgy and 
Bess (1935), which incorporated jazz 
and blues styles of music. 
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OPERA 
Females 

 
SOPRANO: The highest female singing 

voice. 
 

MEZZO-SOPRANO: The middle female 
singing voice, lower than soprano, but 

higher than contralto. 
 

CONTRALTO: The lowest female singing 
voice. 

 
Males 

 
COUNTERTENOR: The countertenor is a 
natural tenor (or sometimes baritone) 
with an elevated range. With training 

and practice this higher range, similar 
to that of a woman alto, becomes the 

natural voice. True countertenors are 
quite rare. 

 
TENOR: The highest common adult 

male singing voice. 
 

BARITONE The male singing voice that 
is higher than bass but lower than 

tenor. 
 

BASS: The lowest male singing voice. 

*Brundibár is written exclusively for trebles—unchanged 
children’s voices, which fall into the soprano and alto ranges. 
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OPERA 
The Wig and Make-up 
Artists use the face and hair as 
a palette. They can alter the 
physical characteristics of a 
person—sometimes by 
making people appear 
younger or older than they 
are. They are responsible for 
making the artists’ faces and 
hair look like that of the 
characters they are 
portraying. For instance, in 
Brundibár, the singers 
portraying the Cat, Dog, and 
Sparrow will have 
representations of whiskers, 
fur, and feathers painted onto 
their faces.  

The Scenic Designer must have the 
vision and creativity of a visual artist 
and a knowledge and sense of theater. 
It is this person’s responsibility to 
create the surroundings in which the 
characters exist. The design of the 
scenery directly controls and influences 
the total visual effect of the opera. The 
scenic designer must work very closely 
with the rest of the creative team to 
devise a set that allows the production 
concept to be achieved and enhances 
the work of the performers, director 
and the other designers. 

The Director ultimately brings to 
life what will be assembled 
onstage. After the director has 
studied the music, text, historical 
context, and any materials like 
books, plays or historical figures 
on which the opera might be 
based, he (or she) then turns to 
the designers and together they 
arrive at a concept. When 
rehearsals begin, the director 
helps bring the concept to life 
through the characters of the 
opera: how they move, how they 
behave, why they behave the way 
they do, how they interact with 
one another, and the environment 
of the opera. The Director may 
also make changes to the 
traditional presentation of the 
opera in order to introduce a new 
spin on the story or to shine a 
light on the work’s themes. For 
example, in Brundibár, he has 
chosen to have the Mother, 
typically an unseen character, be 
played by one of the singers 
onstage, and to create the 
character of Brundibár’s monkey.  
 

The Costume Designer is an 
essential part of the visual effect. He 
or she must contribute to the concept 
by deciding how characters will look 
by what they are wearing. The 
costume gives us instant information 
about the characters in the opera. 
Are they young or old, rich or poor? 
The clothes have to be historically 
accurate, too. Opera often has lavish 
and elaborate costumes with many 
pieces to them.  
 

The Conductor is in charge of the 
musical side of the opera—what the 
audience hears, how the orchestra 
plays cohesively and effectively, how 
the cast sings their music accurately 
and with emotions to match. She 
studies the musical score closely, 
rehearses intensely with the singers 
and orchestra, then leads them all 
with her baton during the 
performance, in order to create a 
faithful and artistic presentation of 
what the composer has written. 
 

For more information about  
careers in the arts, 

consult www.OperaAmerica.org. 
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BRUNDIBÁR 
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BRUNDIBÁR 

PROFILE: THE COMPOSER 
 

The Composer 
Hans Krása 
 
Hans Krása was born in the city of 
Prague in 1899. Krása was a child 
prodigy! He had his first piece 
publically performed when he 
was 11. He learned violin and 
piano as a child and later studied 
composition in Berlin and Paris. 
His style is influenced by early 
impressionism and by composers 
such as Igor Stravinsky and 
Claude Debussy. Krása wrote 
Brundibár for a children’s opera 
competition in 1938, but owing to 
political intrusions with the beginning of World War II, the 
contest was never brought to its conclusion.  

In 1942 he was arrested by 
the Nazis and deported to 
Theresienstadt, a 
concentration camp. 
Brundibár was rescored at 
Theresienstadt and 
performed 55 times. Krása 
was deported to the death 
camp Auschwitz in October 
1944 where he was 
immediately executed.  
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BRUNDIBÁR 

CHARACTERS 

CAST 
 

     Pepíček 
   Aninku, Pepíček’s Sister 

  Policeman 
     Sparrow 

Organ-grinder Brundibár
          Cat 
 

Ice Cream Seller 
          Dog 
         Baker 

         Milkmaid 
    Schoolchildren, Choir    
   

 

     ORCHESTRA 

Flute  
Clarinet 
Guitar 
Violins 
Viola 
Cello 

Trumpet 
Piano 

Snare Drum 
Bass Drum 

Double Bass 
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BRUNDIBÁR 

Brundibár Synopsis 
At the heart of Brundibár (Czech for 
“bumblebee”) are a brother and sister, 
Pepíček and Aninku. Their mother has fallen ill 
and the siblings set out to find milk to save 
her. Without money to buy it, they try singing 
on the street—but are stopped by the 
despotic organ grinder Brundibár, who wants 
the town square to himself. A singing 
Sparrow, Cat and Dog, along with a crowd of 
schoolchildren, come to the aid of the 
siblings. Their lullaby of a hundred united 
voices overpowers the drone of the organ 
grinder, and the 
siblings finally earn 
what they need to buy 
“milk for Mommy.” 
Brundibár sneaks in to 
steal their change; the 
children and animals 
chase him out of town 
and recover the money.  
All join in a chorus of 
triumph over evil, the same triumph for which 
the children of Theresienstadt ardently hoped 
when they assembled onstage in 1943: “You’ll 
find that trouble ends / When you rely on 
friends!” 

SCENE: The opera 
takes place in a main 
square of a Central 
European town, with 
colorful stands for the 
Ice Cream Seller, the 
Baker, and the Organ-
Grinder, Brundibár. 
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BRUNDIBÁR 

Brundibár History 
Brundibár is a two-act children’s opera written by Jewish Czech composer 
Hans Krása using Adolf Hoffmeister’s libretto. It was originally written as a 
submission for a children’s opera competition in 1938. World War Two 
began in 1939 and life turned upside-down for Eastern Europeans. After the 
German occupation of Czechoslovakia, Jewish cultural activities were 
forbidden and Brundibár had to debut in secret. Opening night took place 
at a Jewish orphanage on Belgicka Street in Prague in 1942 but Krása never 
heard the performance. Earlier that year, he was transported to the 
concentration camp Theresienstadt. In concentration camps, the Nazis kept 
Jewish, gay, Roma, and disabled people in horrible conditions until they 
were deported to death camps like Auschwitz. Masters of propaganda, the 
Nazis promoted Theresienstadt as a “model” camp to hide their actions. 
Foreign parties visited Theresienstadt, where conditions were somewhat 
better and cultural life was on display.  
 
Krása was appointed head of 
musical activities for the camp. 
Using a smuggled piano reduction 
of the Brundibár score, he re-
orchestrated the opera in 1943 with 
available camp instruments: a flute, 
a clarinet, a guitar, an accordion, a 
piano, percussion, four violins, a 
cello, and a double bass. Under the 
watchful eyes of camp guards, the 
children’s musical fable premiered 
in the hall of the Magdeburg 
barracks on September 23, 1943. 
František Zelenka, formerly a stage 
manager at the Czech National 
Theatre, directed the cast of child 
prisoners. Camilla Rosenbaum 
acted as the choreographer. 

Rehearsals and performances were 
continuously disrupted by 
deportations of cast members to 
extermination camps, and players 
were replaced by newly arriving 
children. With Nazi approval, 
Brundibár was performed over 55 
times at Theresienstadt. Actors even 
gave a special propagandistic 
performance in September 1944 for 
the members of the International 
Red Cross who were visiting on a 
humanitarian mission. This was the 
last performance; mass 
transportations of Theresienstadt’s 
children to death camps began two 
weeks later.  
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Brundibár History, Continued 
 
 
In the opera, helpless children 
overcome the bully Brundibár, an 
organ grinder. While the Nazis may 
have viewed the opera as a 
harmless children’s performance, 
the Jewish people saw the evil organ 
grinder as Adolf Hitler, the leader of 
the Nazis. They interpreted 
Brundibár as an act of defiance that 
carried a message of hope. The poet 
Emil A. Saudek even changed the 
last lines of the libretto from “He 
who loves so much his mother and 
father and his native land is our 
friend and can play with us,” to “he 
who loves justice and will abide by 
it, who is not afraid, is our friend and 
can play with us.” Ironically, the 
final act that depicts Brundibar’s 
defeat was recorded for use in a 
Nazi propaganda film The Führer 
Gives a Village to the Jews. 

 
Of the 15,000 children that were 
sent to Theresienstadt, 100 
survived, including Ela Stein 
(now Weissberger). Ela played 
the Cat as a thirteen-year old 
girl in Theresienstadt. The 
Michigan Opera Theatre is 
supremely honored to have her 
as a guest at this production, 
where she will speak to the 
audience about the experience 
of putting on the opera in the 
camp. For Ela and her 
cherished friends in the cast and 
audience (most of whom she 
would never see again), 
Brundibár was a chance to 
escape from their nightmare 
and be flown, for one precious 
hour, into a world of music and 
imagination, where no evil 
could touch them. 
 

For this production, the MOTCC will perform a new translation by 
Tony-winning American playwright Tony Kushner, originally written for 
a production designed by Maurice Sendak, which the two transformed 
into a picture book.  It renders the jocular, jangling Czech of the 
original into a similarly playful English idiom, brimming with wordplay. 
 

BRUNDIBÁR 
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Lilies 
Among 
Thorns 

 
a memorial play in poetry, picture, and song 

 
by 

 
Michael Yashinsky 

 
with words of Shoah martyrs and survivors 

 
 

To be performed before the  
Michigan Opera Theatre’s Children’s Chorus 

presentation of  
Hans Krása and Adolf Hoffmeister’s opera 

Brundibár  
at the Detroit Opera House 
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Lilies 
Among 
Thorns 

Michael Yashinsky,  
Author of Lilies Among Thorns and Director of Brundibár  

Michael Yashinsky graduated from Harvard College in 
2011 with a degree in Modern European History and 
Literature.  His award-winning thesis focused on 
milkmaids.  At Harvard, he directed The Gondoliers for 
the Harvard-Radcliffe Gilbert and Sullivan Players and 
Tosca for New England’s oldest opera company, the 
Lowell House Opera.  He has completed internships at 
the Detroit Opera House and Vienna’s Theater an der 
Wien.  At the DOH, Yashinsky has assistant directed Il 

Barbiere di Siviglia and La Traviata 
and directed the MOTCC’s 
performance of Malcolm Willliamson's 
opera The Happy Prince, a production 
that cast a light on the current social 
climate of our city by being re-set in 
contemporary Detroit.  In April, 
Yashinsky’s original drama Games We 
Played will be staged by the 
Candlelight Theatre in the 
Indianapolis mansion of President 
Benjamin Harrison. 
 

Profile: The Author 
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Lilies 
Among 
Thorns 

GATHERER.  Collects together the flowers of undying art that endure 
from the years of the Shoah. 

 
A LITTLE BOY.  A child whose story is told through the poems, 
beginning in the garden of his happy home, ending in Theresienstadt 
with the dark prospect of an eastward train looming. 
 
GHETTO FLOWERS.  The witness-bearing, light-bringing creations of 
martyred men, women, and children. 
 
 FIRST GHETTO FLOWER. A youth. 
 
 SECOND GHETTO FLOWER. A mother. 
 To be Portrayed by Elizabeth Elkin Weiss, a Holocaust historian  

and legendary Detroit actress.  
 
 THIRD GHETTO FLOWER. A girl. 
 
CHORUS OF CHILD PRISONERS.  The youngest boys and girls 
interned at Theresienstadt, who sing a song of their struggle. 

Preparatory division of the Michigan Opera Theatre Children’s 
Chorus 

 
ELA STEIN-WEISSBERGER.  A Jewish-Czech woman, survivor of 
Theresienstadt, who lives to tell the tale. 
 To appear as herself at the close of the play. 

Character List 



 24     

 

Lilies 
Among 
Thorns 

SYNOPSIS 
Brundibár will be preceded by Lilies 
Among Thorns—a memorial play in 
poetry, picture, and song.  The play’s 
Gatherer collects the Flowers, 
undying creations that endure from 
the Shoah.  A narrative builds of A 
Little Boy, beginning in the garden of 
his happy home and ending in 
Theresienstadt, with the dark prospect 
of an eastward train looming.  The 
intertwined artworks are all “lilies 
among thorns" (a phrase taken from 
the Biblical Song of Songs)—flowers 
that miraculously sprouted in a land 

with no water, testaments to 
the human will to create 
even in the face 
of destruction, and to sing 
out when others threaten to 
silence, as the brother and 
sister do at the end of 
Brundibár. 

SCENE:  
Both the present day, 

and an evocation of 
Theresienstadt  

in February of 1942, 
when Ela Stein was 
transported to that 

camp. 
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HOLOCAUST 
The Holocaust  
was the systematic  
and state-sponsored  
persecution and genocide  
of approximately six million  
European Jews  
by Nazi Germany  
between 1939 and 1945.  
 
The Nazis believed that Jews— 
along with Roma,  
disabled, and  
Slavic people— 
were racially inferior  
to the Aryan Germans.  
 
The Nazis  
oppressed and murdered  
a total of eleven million people,  
including one and a half million Jewish 
children,  
in concentration camps,  
in extermination camps,  
in forced-labor camps,  
in ghettos,  
in transit camps,  
and on death marches.  
 
The word Holocaust comes from Greek 
origin and means “sacrifice by fire.” 
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HOLOCAUST 
Theresienstadt existed for three and a half years 
from November 24, 1941 to May 9, 1945. During its 
existence, Theresienstadt served three purposes. 
First, it was a transit camp for Czech Jews whom the 
Germans deported to killing centers, concentration 
camps, and forced-labor camps in German-
occupied Poland, Belorussia, and the Baltic States. 
It was expected that the poor conditions at 
Theresienstadt would hasten the deaths of many 
prisoners, until the SS and police could deport the 
survivors to killing centers in the East. Second, it 
was a ghetto-labor camp to which the SS (Nazi 
Secret Police) deported and then incarcerated 
certain categories of German, Austrian, and Czech 
Jews, depending on their age, disability as a result 
of past military service, or domestic celebrity in 
the arts and other cultural life. To conceal the 
physical annihilation of the Jews deported from the 
Greater German Reich, the Nazi regime employed 
the general fiction, primarily inside Germany, that 
the deported Jews would be deployed as 
productive labor in the East. The Nazis used 
Theresienstadt to hide the nature of their 
deportations, and even 
falsely beautified the camp, 
and arranged a 
performance of Brundibár, 
for a visit of the international 
Red Cross and a Nazi 
propaganda film. This sort 
of deception was the camp’s 
third purpose.  
 
 

A transport of Jewish prisoners marches 
through the snow to Theresienstadt. 

Czechoslovakia, 1942. www.USHMM.org. 
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HOLOCAUST 

-‐ The Holocaust was an unthinkable human 
tragedy that we must remember in order to 
honor the memories of those that perished 
and to ensure that it does not happen again.  

-‐ Performing Brundibár in the camp, and 
engaging in other kinds of artistic 
expression like writing poems and drawing 
pictures, allowed the children not only to 
escape reality but also to endure reality.  

-‐ The human spirit is resilient and strong. 
-‐ Tolerance is not weakness. Tolerance 

results from and reinforces a diverse and 
vibrant society.  

-‐ Standing up against bullying and 
intolerance in your own life is critical. 

-‐ One can resist and circumvent oppression 
in non-violent ways. 

 
“Prejudice thrives in an 
atmosphere of fear and oppression. 
By seeing the opera and taking the 
ideas home with you, you are 
keeping its words and history alive. 
You are singing for all of the 
children whose voices were 
silenced. By helping people 
understand and become aware, 
you are making a difference and 
contributing to a kinder, more 
tolerant, compassionate, and 
respectful world.” (Lisa Muller) 
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HOLOCAUST 

Ela Weissberger was born in 1930 in the 
small town of Lom U Mostu, which is now 
located in the Czech Republic. She was the 
second daughter to Max and Marketa Stein 

and grew up in a close-knit extended family. In 
the 1930s, Czechoslovakia was invaded by 
Germany and people became increasingly 
hostile to the Jewish people. When Ela was 8 
years old, her neighbors came to her house, 
smashed windows, and painted “Jews Out” on the 
front door. It was November 9th, 1938, the night 
that would be remembered as Kristallnacht or 
“The Night of Broken Glass.” A few weeks later, 
police took away Ela’s father for publically 
speaking out against Adolf Hitler. Her home was 
vandalized and her mother was ordered to bring 
the remainder of the family to the Nazi 
headquarters. Instead, they ran away from their 
hometown to Prague.  
 
In Prague, Jews were constantly 
relocated and forced to wear a 
yellow Jewish star on their shirt. 
By 1940, the Nazis prohibited Ela 
and her sister Ilona from 
attending school. On February 
12th, 1942 , Nazis transported 
Ela’s family to Terezín.  

“We were happy and so was the audience. We all wanted 
to completely exhaust that moment of freedom. When we 
were onstage, it was the only time we were allowed to 
remove our yellow stars.” 
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HOLOCAUST 
In June 1940, Nazis took over the town Terezín (formerly an 
Austrian military fortress, called Theresienstadt by the Germans) 
and began to promote it to the outside world as a “model Jewish 
ghetto.” In reality, it was a transit camp for those being 
transported to Auschwitz, an extermination or death camp. Ela 
remembers being expelled from the transport train, being forced 
to march through the snow for miles, and finally reaching the town 
where she watched the huge wooden gates of Theresienstadt 
close behind her. At eleven years old, she knew that she was in a 
prison.  
 
At Theresienstadt, many died from 
starvation and disease before they could 
be transported to a death camp. Ela 
remembers seeing old men and women 
sifting through the garbage hoping to 
find scraps of rotten food. Fortunately, 
Ela’s mother worked in the guards’ 
garden, and she proudly recalls that her 
“mother was the best theif in Terezín!”  
 
Ela lived in Room 28 of the children’s barracks. The Nazis forbade 
any kind of study, but the camp was full of university professors, 
artists, actors, and writers who would visit secretly to conduct 
their lessons. On May 3, 1945, Theresienstadt was turned over to 
the International Red Cross. Ela had spent three and a half years at 
the camp and was almost fifteen when she was freed.  
 
The bonds of friendship and survival she formed in Room 28 
stayed with Ela her entire life. In 1986, Ela reunited with other 
girls in Prague where they agreed to meet every year. They kept 
their promise. Today, Ela is the last surviving cast member of 
Terezín’s Brundibár. She resides in New York as an American 
citizen and travels the world sharing her story.  
 
“… we performed this opera at Terezín. Only a few of us survived. I 
lost many of my friends. But when we were performing Brundibár, 
we forgot where we were, we forgot all of our troubles. Music was 
part of our resistance against the Nazis. Music, art, good teachers, 
and friends mean survival.” - Ela Weissberger 
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INTRODUCTION  
TO CLASSROOM  
SUPPLEMENT 

Dear Educators, 
 
This classroom supplement is designed to encourage thoughtful 
viewing and analysis of the Michigan Opera Theatre Children’s 
Chorus’ performance of Brundibár. While Brundibár highlights the 
very difficult historical theme of the Holocaust, the basic ideas of 
Brundibár are accessible to children of all ages. Enduring 
Understandings are those concepts that we hope that your students 
will remember ten or twenty years from now. The Enduring 
Understandings in Brundibár are: the importance of the arts, 
standing up to bullying, making good decisions, thinking on your 
own, and respecting the rights of others. We have compiled three 
sets of classroom activities, one designed for younger students in 
grades 3-5, another for middle school aged students in grade 6-8, 
and a final section for high school aged students in grades 9-12.  
 
Each section includes a grade-appropriate vocabulary bank, in 
addition to the activities. The MOTCC has also compiled some best 
practices for introducing the Holocaust, tolerance, or anti-bullying 
in your classroom. These best practices are applicable to all three 
sections. Before exploring the curricular supplement, we 
encourage you to review these tips, located below this 
introductory letter. 
 
Studying the Holocaust can help students to think about the use and 
abuse of power and the roles and responsibilities of individuals, 
organizations, and nations when confronted with human rights 
violations. Study of the Holocaust also helps students to develop an 
awareness of the ramifications of stereotyping, prejudice, racism, 
and anti-Semitism in any society. It empowers students to 
recognize the value in diversity, encourages sensitivity, and 
teaches students about the dangers of remaining indifferent or 
silent when others are being oppressed. It is so important that 
young people can recognize prejudicial attitudes and 
discriminatory practices so that they can be advocates for kindness 
and peace.  
 
As Brundibár warns at the end of the opera, “Bullies don’t give up 
completely.” This should be interpreted as a call to action: if we 
wish to never again witness or become victims to discrimination, 
we must teach our children how to recognize and put an end to it.  
 
Sincerely, 
Alexis M. Zimberg 
Writer of the Educational Guide 
 
P.S. An important pep talk for educators from Kid President:  
http://www.youtube.com/watch?v=RwlhUcSGqgs 

CLASSROOM 
SUPPLEMENT 
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HELPFUL TIPS 
FOR TEACHING 
TOUGH TOPICS 

CLASSROOM 
SUPPLEMENT 

• Establish a safe classroom environment. Contextualize with the 
before and after. Teach the lessons of the Holocaust and apply 
them to today. Introduce students to primary source material. 
Stress that the Holocaust was not inevitable -- rather it was the 
outcome of a bunch of small choices and decisions.  

• The most important pre-cursor to studying this type of material is 
to create a safe and encouraging environment where students 
can speak freely and honestly. A great introductory activity is to 
create a classroom contract as a class. This contract will likely 
include rules to respect each other, to not interrupt one another, 
to maintain confidentiality, and to support one another with 
positive reinforcement. Have students sign the contract and 
display somewhere in the classroom during this unit. 

• Clearly define terms so that students share a vocabulary that will 
help them to talk about the Holocaust. 

• Be sure to offer historical context to the study of the Holocaust 
(the history of anti-Semitism in Europe, Germany after WWI, the 
Nazi party as democratically elected, post-WWII life for 
European Jews) 

• Make sure to talk with students about the different types of 
source material and the pros and cons of each: primary sources, 
secondary sources, oral histories. 

• Encourage students to examine multi-faceted answers to 
complex questions, rather than oversimplifying. 

• Avoid the comparison of pain between victims of the Holocaust 
and other genocides or atrocities.  

• Discuss the rescuers as normal people that performed 
extraordinary acts, rather than as righteous people performing 
righteous acts. 

• Translate statistics to individuals: Connect students to the 
Holocaust by offering individual accounts instead of just teaching 
facts and figures. There is a wealth of information available 
online in audio files, video clips, diary entries, and newspaper 
editorials. Remember that each of these eleven million people 
that died in the massive Nazi camp system was someone’s 
mother, father, grandparent, or child. Do not allow your students 
to become numb to these deaths because of the enormity of this 
tragedy.  

• Help students to identify the ways in which Jewish people 
attempted to circumvent Nazi oppression instead of just sharing 
victim accounts.  

• Provide opportunities for students to recognize the lessons of the 
Holocaust in present-day situations (anti-bullying, ethnic-based 
discrimination). 

• Finally, please stress to your students that the Holocaust was not 
inevitable, but in fact the result of choices and long-term 
discrimination. 
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ENDURING 
UNDERSTANDINGS  
(BIG PICTURE 
GOALS) 

CLASSROOM 
SUPPLEMENT 

Importance of the arts 

Standing up to Bullying 

Making Good decisions 

Thinking on your own 

Respecting the rights of 
others 

FITTING THIS GUIDE 
INTO YOUR 
CURRICULUM 

The activities presented in this guide support learning 
in many curriculum areas including: Leadership 
Training, Diversity Training, History/Social Studies, 
Literature/ English, Performance Arts/Drama, 
Communications (Debate, Public Speaking, Listening), 
Music, Analytical/ Critical Thinking Skills, and 
Interpersonal Skills. 
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Activity Page 
Number 

Title 3-5 6-8 9-12 

1 37 Letter of Thanks X X X 
2 38 3-2-1 X X X 
3 39 Reader’s Theatre X X  
4 40-41 Ripped Red 

Heart 
X   

5 42 Crumpled Paper X   
6 43-44 Leaders Big and 

Small 
X   

7 45-46 How Will You 
Be Remembered 

X X  

8 48 Children of the 
Holocaust 
Webquest 

 X  

9 49-50 Brundibár Tic-
Tac-Toe 

 X  

10 51 Poll Everywhere  X X 
11 52 The Truth, the 

Whole Truth, 
and Nothing But 

the Truth 

 X  

12 53 Public Service 
Announcement 

 X  

13 54 Free-Drawing/ 
Free-Writing 

 X X 

14 55 Rock Friend X X X 
15 57-61 Elie Wiesel’s 

Night 
  X 

16 62 Colors in a Cup   X 
17 63 Label Game   X 
18 64 Café Resistance  X X 
19 65 Bridges and 

Barriers 
 X X 

20 66-67 Nazi Propaganda   X 
21 68 Rethinking 

Resistance 
  X 

22 69-79 Culture in the 
Ghettos 

  X 

 

Activity Table of Contents 
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SECTION A: 
3RD-5TH GRADE 

WORD BANK 

Bullying, Tolerance,  
Victim, Onlooker, Ignorance,  
Leadership, Kindness 
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ENDURING 
UNDERSTANDING 
 
 
 
 
 
OBJECTIVES 
 
 
 
 
MATERIALS  
 
 
 
 
 
 
ACTIVITY 
 
 
 
 
 
 
 
 
 CLOSURE/ 
ASSESSMENT 

CLASSROOM 
SUPPLEMENT 

1. Letter of Thanks 

This activity is appropriate for all grade levels. 
 
 
 
Ela Weissberger and the Michigan Opera Theatre’s 
Children’s Chorus put a lot of thought into their 
performance of Brundibár. Brundibár is an opera 
about anti-bullying (for older grades: overcoming 
oppression, the Holocaust).   
 
Students will compose a formal letter to the recipient 
of their choice. Students will restate the key messages 
of Brundibár in their own words. Advanced students 
will comprehend concepts of anti-bullying or the 
Holocaust and relate them to their own experiences.  
 
 
Paper and writing utensil.  
 
Students will write, independently, letters of thanks to 
the Michigan Opera Theatre’s Children’s Chorus or to 
Ela Weissberger (or to another person/ organization 
of their choosing). Encourage students to mention the 
lessons that they learned (anti-bullying, Holocaust, 
fighting against injustice). Suggest that they might 
include mention of the ways in which they followed up 
the opera in class and how they plan to fight 
intolerance and hate in the future. Younger students 
may need to talk as a class about what kind of things 
should go into the letter. Offer all students formatting 
guidelines (introduction, body of letter, date, 
signature).  
 
Collect participants’ letters and read through them to 
ensure appropriateness before sending. Invite 
students to share their letters aloud, if they choose.  
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2. 3-2-1 

This activity is appropriate for all grade levels. 
 

 
 
Brundibár is a children’s opera about 
overcoming a bully.  
 
 
 
Students will reflect upon what they saw.  
 
 
 
Paper and writing utensil. 
 
 
 
Tell students to silently write down three 
things that they will tell someone about 
Brundibár, two questions that they still 
have, and one thing that they want to 
learn more about.  
 
 
Invite students to share their responses 
aloud. Talk about the questions that 
came up. Collect the written 
assignments to assess comprehension. 
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3. Reader’s Theatre 
Also Appropriate for Grades 6-8. 
 
 
 
Acting in character can be difficult, but fun!  
 
 
Students will perform a play version of Brundibár. 
Students will understand the difference between 
spoken lines and acting directions.  
 
 
Brundibár Libretto (Available at  
http://www.naxosmusiclibrary.com/sharedfiles/boo
klets/NAC/booklet-8.570119.pdf) 
 
 
1) Divide class into two groups and assign parts 
(some students will have more than one part). 2) 
Ask students to highlight the parts that they will 
speak (not stage directions). 3) Ask students to 
underline stage directions, or anything that they 
will have to act out. 4) Ask students to read 
through their part silently, practicing stressed 
words or pauses. Encourage students to think 
about their character: what is he/she feeling? 
What is happening in the plot? Why is your 
character acting this way?  
 
Have students read through the libretto aloud. 
Remind students to talk slowly and loudly. 
Afterward, talk about some of the problems that 
arose (the audience laughed at the wrong time, 
someone walked into the room and distracted 
students, someone made a mistake). Talk about 
the way that it made them feel to act in character 
and what they think it might be like to perform on 
stage. If students are interested, they can practice 
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4. Ripped, Red Heart 

Put-downs and insults can damage self-esteem.  
 
 
 
Students will understand how bullying and hurtful 
words damage self-esteem. 
 
  
Large paper heart (one for each student), writing 
utensil. Tape.  Gluesticks. 
 
 
1) Pass out a large paper heart and writing utensil 
to each student. 2) Explain that every person 
starts out in life thinking that they are important—
that they think important thoughts, have important 
feelings, and matter. 3) Ask students to write on 
their heart the words “I am important.” Tape your 
own heart to your chest as you read the story 
aloud to the class. 4) Explain to students that they 
will rip the heart with every put down. Model this 
for the students with dramatic emphasis. 
 
Each student will have a pile of paper in front of 
him or her. Have students try to put the paper 
back together by gluing the broken heart to a 
second piece of paper. Discuss with students how 
Pedro might feel and why. Ask students to 
consider what might be the effect on him of being 
treated this way day after day? Ask students why 
people use put-downs and what they might gain 
from them? Is there another way that a bully might 
gain the very same thing without hurting someone 
else? Optional: you can read the story a second 
time and ask students to offer compliments for 
Pedro in place of the put-downs. 
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(RIP 
PAPER 
WHERE 
IT SAYS 
“RIP!”) 
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4b. Materials 

One Tuesday morning, when the alarm clock rang, Pedro did not get 
out of bed. Twenty minutes later, his older brother Carlos pounded 
loudly on his door. "You're such a lazy lump," (RIP) he said. "Get up. 
You'll be late for school again." 
"But I'm sick," Pedro said. 
"Why do you always act like a baby?" (RIP) Carlos said. "Get out of bed! 
The bus will be here any moment." 
Pedro quickly put on his clothes-reaching for the first thing he could 
find-and went to the kitchen to grab something to eat. "Grab an apple 
and go," his mother said. "If you weren't so lazy (RIP) you could have 
had a decent breakfast. Sometimes I think your father is right; you're 
never going to amount to anything." (RIP). 
Carlos stormed out the door, leaving it to slam in Pedro's face. (RIP) 
"You wait for Pedro," their mother said. 
"That loser," (RIP) Carlos said. "I don't want to even be seen with him. 
Do you see what he's wearing?" (RIP) 
The boys made it to the bus just in time, with Pedro following behind his 
older brother. But as the doors of the bus closed and it started rolling, 
Pedro remembered he had left his homework in his bedroom. 
Pedro asked the bus driver if he would wait while he went back to get 
his homework. "What are you, kid, crazy? (RIP) This isn't a taxi. Anyway, 
that's what you get for being late." (RIP) 
When Pedro got to school, he told his English teacher that he had left his 
homework at home. She said, "That's the fourth time this month, Pedro. 
Have you really been doing your work? I'm beginning to think you're 
lying. (RIP) You know, I had your sister and she was such a better kid 
than you are." (RIP) 
Pedro liked to play sports but he hated gym class, where he was the 
smallest of all the boys. And to make it worse, in his rush in the morning 
he had forgotten his gym clothes and had to wear something from the 
lost and found box. That day, they were supposed to play basketball, 
which was Pedro's very worst sport of all. The teacher asked the kids to 
divide themselves into two teams, the Lions and the Tigers. Within a few 
minutes, there were ten boys on each team, with only Pedro left. (RIP) 
The captain of the Lions team said: "We don't want him-he's no good." 
(RIP) 
"He's no Tiger. He's more like a scaredy cat," (RIP) said the captain of 
the Tigers. And the other boys laughed and meowed. (RIP) "Look, he 
doesn't even have real gym clothes," another boy said. (RIP) "Yeah 
(sarcastically), you're looking mighty fine, Pedro. NOT." And everyone 
laughed again. 
Finally, the teacher assigned Pedro to a team, the Lions. But he sat on 
the bench for the whole time because the captain never put him in the 
game. (RIP) 
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5. Crumpled Paper 

 
ENDURING 
UNDERSTANDING 
 
 
 
OBJECTIVES 
 
 
 
MATERIALS  
 
 
 
 
 
 
 
ACTIVITY 
 
 
 
 
 
 
 
 
 
 
 
 CLOSURE/ 
ASSESSMENT 

The effects of bullying are hard to erase.   
 
 
Students will understand that bullying can leave a 
lifelong mark, even if the bully apologizes. 
Students will understand that it is better not to 
bully in the first place.  
 
One piece of paper per student. 
 
 
1) Give one piece of paper per students.  
2) Explain to students that they can crumple it 
into a ball, jump on it, stomp on it, or throw it 
across the room… but that they cannot rip it. If 
they rip it, they must start over again with a fresh 
sheet of paper. 3) Ask students to return to their 
seats. Have them carefully unfold the paper and 
smooth it out. 4) Ask students to look at how 
scarred and dirty the piece of paper is. 5) Ask 
students to tell their piece of paper that they are 
sorry for what they did.  
 
Point out to students that, even after apologizing 
and trying to fix them, they left behind 
permanent “scars” and “marks” on their papers. 
Tell students that when they bully another 
student, even if they try to fix the problem, those 
scars never go away. Explain to students that it is 
better not to say anything mean in the first place. 
Educators can encourage older students to discuss 
examples of bullying, alternatives to bullying, what 
it means to be an ally, or anti-bullying resources.  
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6. Leaders Big and Small 

 
ENDURING 
UNDERSTANDING 
 
 
 
 
OBJECTIVES 
 
 
 
 
 
MATERIALS  
 
 
 
 
 
 
ACTIVITY 
 
 
 
 
 
 
 
 
 
 
 CLOSURE/ 
ASSESSMENT 

The qualities of a good leader include—among 
other qualities—being a good communicator, 
empathizing with others, working hard, and 
standing up for what they believe in. 
 
 
Students will identify leadership qualities of 
characters in Brundibár. Students will identify 
responsibilities to self, family, friends, and 
community.  
 
 
Brundibár Libretto  
 
 
1) Define leadership. Help students to identify 
leadership as having responsibility to self, 
family, friends, and community. 2) Preview the 
Characteristics for Leadership sheet so they 
know exactly for what qualities they are looking. 
3) Assign parts. 4) Read the finale scene of 
Brundibár aloud. 5) Tell students to pay 
particular attention to any leadership qualities 
that the characters demonstrate. 6) After the 
story, divide students into groups of four and 
have them fill out the Leadership sheets.  
 
 
Discuss their answers as a class. Ask why 
students feel that some characters did not 
demonstrate any leadership qualities. Have 
students select one character that has the same 
leadership style and skills that they do.  
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6b. Materials 

LEADERSHIP  
WORKSHEET 

 
 
List the character name next to the leadership 
quality and give an example of how that 
character shows the characteristic.  

 

Leadership Quality 
 
Trustworthy 
Good Communicator 
Provides a Vision 
Motivates Others 
Hard Worker 
Positive Attitude 
Takes Care of Others 
Enthusiastic 
Sense of Humor 
Takes Responsibility for Actions 
Informed 
Stands Up For What They Believe 
 
 
 
 
 

Character 
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ENDURING 
UNDERSTANDING 
 
 
 
 
OBJECTIVES 
 
 
 
MATERIALS  
 
 
 
 
 
 
ACTIVITY 1 
 
 
 
CLOSURE/ 
ASSESSMENT 1 
 
 
 
 
 
 
ACTIVITY 2 
 

Also Appropriate for Grades 6-8. 
 
This is a 3-day series of short activities. Each day has its 
own activity and closure/ assessment section.  
 
It is important to stand up to bullies and bullying.  
  
 
 
Students will identify the negative consequences of 
bullying. Students will think about how they want to be 
remembered. Students will define strategies for 
standing up to bullying.  
 
 
Internet Connection, Overhead/ SmartBoard 

 

Day 1  
Activity: Remove everything from the board, clean it 
really well, and then use big letters to write the word 
“mean" in the middle of the board. Show the video 
"Anti-Bullying PSA: The Price of Silence."  
 
What was the video about? What was ___ (character) 
thinking? Why did ___ (character) act the way s/he did 
in the video? Help students to identify the roles in the 
video: bully, victim, passive onlooker, and active 
onlooker.  
 

Day 2  
Activity: Before school starts, fill the board with 
synonyms for mean, hate, and bullying with "black and 
blue" colored markers. Some words will be repeated.  
Show the video "Stand Up, Stand Out: No Checking, No 
Capping, No Bullying."  
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ACTIVITY 2 CONT. 
 
 
 
 
 
CLOSURE/ 
ASSESSMENT 2 
 
 
 
 
 
 
ACTIVITY 3 CONT. 
 
 
 
 
 
CLOSURE/ 
ASSESSMENT 3 
 

Some speakers in this video have a slight Southern 
accent and/or use slang that may be unfamiliar to 
students. This is a good opportunity to remind students 
about cultural differences and emphasize the lessons to 
be learned when listeners keep an open mind about the 
speaker(s).  
 
Closure/ Assessment: How do you feel about teasing 
others and being teased? Is “teasing” joking and 
kidding around, or is it bullying? Why do people 
"check" or tease others?  
 

Day 3  
Activity: Before school write "How do you want to be 
remembered?" on the board.  
Show and discuss the videos: "Being a Friend" and 
"Stop Bullying PSA."  
 
Besides standing up to a bully, what else can you do if 
you're being bullied or if you want to help a victim? 
How can you make others feel wanted and important? 
Do you think it makes a difference when someone 
walks up to a victim after they've been bullied? Why? 
Encourage students to think about how they would want 
to be remembered by their peers if they suddenly had 
to move to another school.  
 
Show one final video, "Antibullying- You are Perfect." 
Ask students to identify the emotional shift from the 
other videos to this one (might say that they feel strong, 
empowered, capable).  
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Holocaust, Discrimination, Assimilation,  
Anti-Semitism, Genocide,  
Concentration Camp, Extermination Camp,  
Pogrom, Survivor, Ally, Propaganda,  
Stereotype, Racism, Prejudice, Nazi, Resistance  

WORD BANK 

SECTION B: 
6TH- 8TH GRADE 
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ENDURING 
UNDERSTANDING 
 
 
 
 
OBJECTIVES 
 
 
 
 
 
MATERIALS  
 
 
 
 
 
 
ACTIVITY 
 
 
 
 
 
 
 CLOSURE/  
ASSESSMENT 

8. Children of the Holocaust WebQuest 

Other Holocaust-related WebQuests are available  
on sites like LookStein.org and QuestGarden.com. 
 
 
European children alive during the Holocaust 
interpreted the conflict in their own ways. Nazis 
exterminated 1.5 million Jewish children during 
the Holocaust. 
 
 
Students will develop an understanding about 
how the Holocaust affected children. Students 
will use the web as an interactive, educational 
resource.  
 
 
 
Internet connection, at least one computer per 
every four students. 
 
 
(1) Students will get into groups of four. (2) Give 
each student a role: interviewer, child in hiding, 
child in a concentration camp, and non-Jewish 
child during the Holocaust. (3) Following the 
directions listed on the WebQuest, available at 
http://questgarden.com/79/75/9/090406153502/
index.htm, titled “Children of the Holocaust,” 
students will research their role. All websites are 
linked in the WebQuest.  
 
Students will perform a mock-interview in 
character for the rest of the class. Other 
Holocaust-related WebQuests are available. 
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9. Brundibár Tic-Tac-Toe 
CLASSROOM 
SUPPLEMENT 

 
ENDURING 
UNDERSTANDING 
 
 
 
 
OBJECTIVES 
 
 
 
MATERIALS  
 
 
 
 
ACTIVITY 
 
 
 
 
 
 
 
 
 CLOSURE/  
ASSESSMENT 

The opera Brundibár tells the story of overcoming 
oppression or bullying. It is a metaphor for 
overcoming evil during the Holocaust. 
 
Students will experiment with different media of 
expression (poetry, writing, puzzle making, 
drawing). Students will demonstrate a clear 
understanding of Brundibár and its connection to 
oppression.  
 
Art Supplies, Writing Paper. 
 
The project will create a class magazine-type booklet 
that will be distributed at the end of the project. (1) 
Tell students that they can select activities to turn in. 
Explain to students that it is their choice, as long as 
they pick three in a row. (2) Hand out the document 
on the materials page (9b).  
 
Tell students that they can earn up to 100 points per 
activity. If they do more than two activities, the third 
is worth a maximum of 20 points. They must 
complete three in a row. Suggested Assignment 
Details: (A) Poem: 5 stanzas (paragraphs) at least 4 
lines each, title, no spelling errors, in pen, on lined 
paper or typed. (B) Picture or scene: no larger than 
8.5x11” no lined paper. Please label all details. (C) 
Letter: Proper letter format with all elements 
(greeting, date, body, salutation), 3 paragraphs, no 
spelling errors, in pen, on lined paper or typed. (D) 
Venn diagram: at least 5 points in each area of the 
diagram. No lined paper. Done in pen. Title. (E) 
Biography: 5 paragraphs, no spelling errors, in pen 
on lined paper or typed. Title. (F) Activity or Puzzle: 
no spelling errors, use graph or unlined paper when 
appropriate. No larger than 8.5x11” at least 8 
vocabulary words included. (G) Advertisement: 5 
reasons against bullying. Pictures are okay. Unlined 
paper no larger than 8.5x11” include title.  
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9b. Materials 
CLASSROOM 
SUPPLEMENT 

 
Write a poem about 

tolerance, 
Brundibár, and anti-

bullying. 
 
 

Tests for 
Knowledge. 

Create an activity 
or puzzle 

demonstrating 
important 

vocabulary from 
this unit. 

 
Tests for Analysis. 

Draw a picture of 
Brundibár’s organ to 
demonstrate how it 

works. 
 
 

Tests for 
Application. 

Design an 
advertisement 

warning people 
about the dangers of 

bullying. 
 

Tests for Synthesis. 

 
 

Free Space 

Write a biography 
about Hans Krasa. 

 
 
 
 

Tests for Analysis. 
Create a Venn 

Diagram to compare 
and contrast life at 
Theresienstadt vs. 

life in 
Czechoslovakia 
before the Nazis 
came to power. 

 
Tests for Analysis. 

Write a letter to a 
human rights 

organization taking 
a stand against 

bullying. 
 
 
 

Tests for 
Evaluation. 

Draw the victory 
scene in Brundibár 
as it is connected 

with the Holocaust. 
 
 
 
 

Tests for 
Comprehension. 

 
Select activities to get three in a row! Your choice! 
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10. Poll Everywhere 
CLASSROOM 
SUPPLEMENT 

 
ENDURING 
UNDERSTANDING 
 
 
 
OBJECTIVES 
 
 
 
 
MATERIALS  
 
 
 
 
 
 
ACTIVITY 
 
 
 
 
 
 
 
 
 
 
 CLOSURE/  
ASSESSMENT 

Great introductory or vocabulary-building activity.  
Also appropriate for Grades 9-12. 
 
It is possible to approach a difficult topic like the 
Holocaust in a safe and comfortable way.  
 
Students will define terms so that they have a 
common vocabulary. Students will share their 
previous knowledge and learn from their classmates. 
Teachers will understand what their students know 
and don’t know.   
 
Cell phones or other internet-connected devices. 
Overhead or Smartboard showing answers as they 
come in.  
 
(1) Explain to students that their answers on 
PollEverywhere will remain anonymous. (2) Invite 
students to silently text-in their responses (can also 
send in responses using computer or other internet-
connected device) to the question, “What is 
Genocide?” (2) Have a student read the answers 
aloud. (3) Come up with a definition of the term as a 
class and post somewhere in the classroom during 
the unit. (4) Repeat this process for other questions, 
such as “What do you know about the Holocaust” or 
“What are some examples of Genocide?”  
 
This is a great introductory activity as educators can 
find out what students already know and don’t know. 
This will help you to better meet your class where 
they are. You can edit the display settings to be a 
cloud where more popular answers are represented 
with larger fonts. The students are able to respond 
more than once. This is a great way for them to 
define and share their thoughts in a safe way. This 
exercise can be done with any of the words from the 
vocabulary bank.  
 
Can also use the program TodaysMeet.com. 
TodaysMeet.com is not anonymous. 
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11. The Truth, the Whole Truth, 
and Nothing But the Truth 

CLASSROOM 
SUPPLEMENT 

 
ENDURING 
UNDERSTANDING 
 
 
 
OBJECTIVES 
 
 
 
 
MATERIALS  
 
 
 
 
 
 
 
 
ACTIVITY 
 
 
 
 
 
 
 
 
 
 
 
 
 
 CLOSURE/  
ASSESSMENT 

The Nazis used Theresienstadt as propaganda to fool 
the international community into thinking that 
genocide was not taking place. 
 
Students will research a historical event. Students 
will produce a news article that advocates for human 
rights. Students will demonstrate an understanding of 
how Theresienstadt was an example of Nazi 
propaganda.   
 
Internet Access.  
Information about Theresienstadt available earlier in 
this supplement. 
Paper and Writing Utensil. 
 
(1) List the following websites on the board from 
ushmm.org: “Theresienstadt: Red Cross Visit,” 
“Photos from the Red Cross Visit,” and “Nazi 
Propaganda.” (2) Explain to students that the 
assignment is to put themselves in the position of 
visiting Red Cross authorities. (3) Discuss what 
questions they might ask the prisoners of 
Theresienstadt under Nazi supervision to try to get 
the whole truth about the camp. Write these 
questions on the board. (4) Tell students that they are 
going to write a news article that exposes the truth 
about Theresienstadt. Encourage students to think 
and write like an investigative reporter. Remind 
students that they are writing to a world that is not 
sure about what is going on in the camps and to only 
use information that the Red Cross would have had, 
not what we know today.  
 
Debrief with a class discussion. Ask students, why is 
it important to take action when you see abuses? 
What kind of action was available to the Red Cross at 
the time? What happens when people choose not to 
acknowledge abuses? What kinds of policies does 
your school have in place to prevent abuses?  
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12. Public Service Announcement 

CLASSROOM 
SUPPLEMENT 

 
ENDURING 
UNDERSTANDING 
 
OBJECTIVES 
 
 
MATERIALS  
 
 
 
 
 
 
 
ACTIVITY 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 CLOSURE/  
ASSESSMENT 

We have a voice and can use it to fight discrimination 
in our own communities.   
 
Student will develop a visual campaign against 
bullying or discrimination.  
 
Videotaping device for each group. Paper and 
Writing Utensil. 
 
(1) Explain to students that when Adolf Eichmann (an 
SS officer who played a major role in the 
extermination of European Jews) was on trial in 1961, 
he claimed that he was merely performing his duties 
as an obedient soldier. He viewed himself as not 
personally responsible for his actions, but rather as 
part of a system. Discuss responsibility with your 
class by asking the questions “What does it mean to 
be held responsible?,” “What are some ways that 
you witness people acting responsibly?,” and “How 
do people evade responsibility?” (2) Ask students 
whether there is anything happening in the world, at 
their school, or in their community that they know is 
wrong, but for which they do not accept 
responsibility? Discuss who is responsible for 
fighting intolerance. (3) Divide students into small 
groups of two or three. (4) With iPads, Phones, or 
Cameras, have students create a Public Service 
Announcement video about an issue involving 
tolerance or resistance.  
 
Encourage students to take the assignment seriously 
and to think of an issue that affects them or their 
peers. Have students write a script and practice their 
Public Service Announcement before the final 
taping. PSA should be no longer than 30 seconds. 
Showcase in class and share with families, when 
appropriate. 
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13. Free-Drawing/ Free-Writing 

CLASSROOM 
SUPPLEMENT 

ENDURING 
UNDERSTANDING 
 
 
OBJECTIVES 
 
 
MATERIALS  
 
 
 
 
 
 
 
 
 
 
ACTIVITY 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 CLOSURE/  
ASSESSMENT 

Also Appropriate for Grades 9-12. 
 
 
Classical music can tell stories and convey emotions.  
 
Students will gain an understanding of how emotion can be 
expressed through music. Students will know about Kurt 
Weill and his Symphony No. 2. Students will illustrate the 
emotions and storylines expressed in this orchestral piece. 
 
Art supplies. Stereo. Kurt Weill’s Symphony No. 2, Available 
here: https://www.youtube.com/watch?v=WCy0bfDwyt4  
 
(1) Give students some biographic details of the composer 
Kurt Weill: Kurt Weill, born in 1900, was a German-Jewish 
composer. His father was a religious Jewish leader. Weill 
started experimenting with composing at 13 years old. He 
became very popular in the 1920s and was a frequent 
collaborator with the famous playwright Bertolt Brecht. His 
most famous work was “The Threepenny Opera” of 1928. In 
the 1930s the Nazis targeted Weill for his populist views and 
Jewish roots. They destroyed his compositions. Weill was 
forced to flee Germany in 1933. The Fascists targeted Weill 
in Paris where he was harassed at his performances. 1934’s 
Symphony No. 2 was his final orchestral work. Weill finally 
immigrated to the United States, where he transitioned into 
only writing Operas. He died in April 1950 in New York City 
at 50 years old. (2) Play for students Kurt Weill’s Symphony 
No. 2 and ask them to, independently, free-draw or free-
write the story or the emotions that the music conveys to 
them. While it’s ideal to play the entire symphony, time 
restraints may make this difficult. It is important to play a 
portion from each of the three movements so that students can 
hear the differences. Pause between the different movements 
and discuss the tone of each (the first, students may suggest 
doom, impending doom, evil descending on Europe; the 
second, a funeral procession, marching; the third, new 
beginnings, America). 
 
Depending on your group, invite students to share their 
work. Discuss as a class, “what emotions or messages did 
you hear in each of these movements?,” “Why do you think 
that Kurt Weill used this medium to express these emotions 
or messages?,” “Why do you think that the Nazis burned his 
musical compositions/ What threat did they present?,” 
“What is one things that you learned from this activity?” 
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14. Rock Friend  
CLASSROOM 
SUPPLEMENT 

 
ENDURING 
UNDERSTANDING 
 
 
OBJECTIVES 
 
 
MATERIALS  
 
 
 
 
 
 
ACTIVITY 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 CLOSURE/  
ASSESSMENT 

Appropriate for all grade levels. Can be done with shells, 
toys, or other items.   
 
Each person has unique experiences that you cannot 
see on the surface. 
 
Students will share an improvised story. Students will 
make the connection that each of us has a different 
story, yet we are all people.   
 
One rock for each student. 
 
1) Gather students in a circle around a pile of rocks. 2) 
Ask students to pick a rock that “speaks to them.” 3) 
Give students a few minutes to quietly examine their 
rock. Tell students that they will be responsible for 
giving a short biography of the rock to the class. Give 
an example for students by introducing your own rock 
friend. Maybe it has rough edges but is smooth on one 
side, implying that “Rocky” has a tough personality 
because of x reason, but that “Rocky” has a soft side for y 
activity. List some things that make “Rocky” interesting or 
unique that might not be seen from its outward 
appearance. 4) Invite students to take turns presenting 
their rock friend to the group. Ideally, students will use 
words like cracked, broken, weathered, has layers. 
After each student presents, have them place their rock 
friend in the middle of the circle again.  
  
After all of the students have presented their rock 
friend, encourage them to comment on the pile of rocks 
in the middle of the circle. What does it look like now 
(a pile of rocks, a group of unique individuals)? How 
does this activity translate to our group/ classroom (all 
human, yet with unique experiences; not to judge 
another by their outward appearance)? What are the 
takeaways from this activity (to be sensitive with others 
because you don’t know about their experiences from 
the way that they look, to celebrate that we are all people 
despite our different appearances or experiences)?   
 



 56 

             

 CLASSROOM 
SUPPLEMENT 

SECTION C: 
9TH-12TH GRADE 

Primary Materials, Secondary Materials, Oral History, 
Hitler Youth, Scapegoat, Nazi Ideology, Fascism, 
Dehumanization, Boycott, Bigotry, Aryan, Altruism. 
 

WORD BANK 
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15. Elie Wiesel’s Night 
CLASSROOM 
SUPPLEMENT 

 
ENDURING 
UNDERSTANDING 
 
OBJECTIVES 
 
 
MATERIALS  
 
 
 
 
 
ACTIVITY 
 
 
 
 
 
 
 
 
 
 
 
CLOSURE/  
ASSESSMENT 

The Holocaust was a traumatic period for all of those 
involved.  
 
Students will develop their understanding of the 
Holocaust by reading a first-hand account.  
 
Elie Wiesel’s “Night” 
 
1) Read Elie Wiesel’s biography to class (add to it as 
you please): Elie Wiesel was born in Romania in 1928 
to an ultra-Orthodox Jewish Hasidic family. In 1944, 
he was taken to Auschwitz and then to Buchenwald 
where he was imprisoned in a young boy’s 
dormitory.  He was liberated in 1945. The Nobel 
Peace Prize winner is a prolific writer on the topics of 
the Holocaust, Jewish resistance, and the oppression 
of the Jewish people in Eastern Europe (he has 
written 25 books and is published in eighteen 
languages). 2) Distribute Elie Wiesel’s Night to class. 
3) Invite students to read the excerpts aloud.  
 
Discuss the passage as a class: In this excerpt, how 
did the Nazis dehumanize Jews? Why do you think 
the older men did not want the younger men to 
revolt? Why were Elie Wiesel and his father told to 
lie about their ages? Choose a defining moment in 
Elie Wiesel’s life; how did this moment change his 
perception of the world, relationships, life, other 
people, and even himself?  
This is a great opportunity to discuss with your 
students the differences between reading a primary 
account like this passage versus a secondary account 
like a history book or a news article.  
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15b. Materials 
CLASSROOM 
SUPPLEMENT 

 Excerpt from Elie Wiesel’s Night: 
 
     The beloved objects that we had carried with us from place to place 
were left behind in the wagon and, with them, finally, our illusions. 
     Every few yards, there stood an SS man, his machine gun trained on 
us. Hand in hand we followed the throng.  
     An SS came toward us wielding a club. He commanded: 
     “Men to the left! Women to the right!” 
     Eight words spoken quietly, indifferently, without emotion. Eight 
simple, short words. Yet that was the moment when I left my mother. 
There was no time to think, and I already felt my father’s hand press 
against mine: we were alone. In a fraction of a second I could see my 
mother, my sisters, move to the right. Tzipora was holding Mother’s 
hand. I saw them walking farther and farther away; Mother was stroking 
my sister’s blond hair, as if to protect her. And I walked on with my 
father, with the men. I didn’t know that this was the moment in time and 
the place where I was leaving my mother and Tzipora forever. I kept 
walking, my father holding my hand.  
     Behind me, an old man fell to the ground. Nearby, an SS man 
replaced his revolver in its holster.  
     My hand tightened its grip on my father. All I could think of was not to 
lose him. Not to remain alone.  
     The SS officers gave the order. 
     “Form ranks of fives!” 
     There was a tumult. It was imperative to stay together. 
     “Hey, kid, how old are you?” 
     The man interrogating me was an inmate. I could not see his face, but 
his voice was weary and warm. 
     “Fifteen.” 
     “No. You’re eighteen.” 
     “But I’m not,” I said. “I’m fifteen.” 
     “Fool. Listen to what I say.” 
     Then he asked my father, who answered: 
     “I’m fifty.” 
     “No.” The man now sounded angry. “Not fifty. You’re forty. Do you 
hear? Eighteen and forty.” 
     He disappeared into the darkness. 
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15b. Materials 
CLASSROOM 
SUPPLEMENT 

     Another inmate appeared, unleashing a stream of invectives: 
     “Sons of bitches, why have you come here? Tell me, why?” 
     Someone dared to reply: 
     “What do you think? That we came here of our own free will? That we 
asked to come here?” 
      The other seemed ready to kill him. 
     “Shut up, you moron, or I’ll tear you to pieces! You should have 
hanged yourselves rather than come here. Didn’t you know what was in 
store for you here at Auschwitz? You didn’t know? In 1944?” 
     True. We didn’t know. Nobody had told us. He couldn’t believe his 
ears. His tone became harsher: 
     “Over there. Do you see that chimney over there? Do you see it? And 
the flames, do you see them?” (Yes, we saw the flames.) “Over there, 
that’s where they will take you. Over there will be your grave. You still 
don’t understand? You sons of bitches. Don’t you understand anything? 
You will be burned! Burned to a cinder! Turned into ashes!” 
     His anger changed into fury. We stood stunned, petrified. Could this 
be just a nightmare? An unimaginable nightmare? 
     I heard whispers around me: 
     “We must do something. We can’t let them kill us like that, like cattle 
in the slaughterhouse. We must revolt.”  
     There were, among us, a few tough young men. They actually had 
knives and were urging us to attack the armed guards. One of them was 
muttering: 
     “Let the world learn of the existence of Auschwitz. Let everybody 
hear about it while they still have a chance to escape…” 
     But the older men begged their sons not to be foolish: 
     “We mustn’t give us hope, even now as the sword hangs over our 
heads. So taught our sages…” 
     The wind of revolt died down. We continued to walk until we came to 
a crossroads. Standing in the middle of it was, though I didn’t know it 
then, Dr. Mengele, the notorious Dr. Mengele. He looked like the typical 
SS officer: a cruel, though not unintelligent, face, complete with 
monocle. He was holding a conductor’s baton and was surrounded by 
officers. The baton moving constantly, sometimes to the right, 
sometimes to the left. 
     In no time, I stood before him. 
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15b. Materials 
CLASSROOM 
SUPPLEMENT 

     “Your age?” he asked, perhaps trying to sound paternal.  
     “I’m eighteen.” My voice was trembling. 
     “In good health?” 
     “Yes.” 
     “Your profession?” 
      Tell him that I was a student? 
     “Farmer,” I heard myself saying. 
     The conversation lasted no more than a few seconds. It seemed like 
an eternity. 
     The baton pointed to the left. I took half a step forward. I first wanted 
to see where they would send my father. Were he to have gone to the 
right, I would have run after him. 
     The baton, once more, moved to the left. A weight lifted from my 
heart. 
     We did not know, as yet, which was the better side, right or left, 
which road led to prison and which to the crematoria. Still, I was happy, I 
was near my father. Our procession continued slowly to move forward. 
     Another inmate came over to us: 
     “Satisfied?” 
     “Yes,” someone answered. 
     “Poor devils, you are heading for the crematorium.” 
     He seemed to be telling the truth. Not far from us, flames, huge 
flames, were rising from a ditch. Something was being burned there. A 
truck drew close and unloaded its hold: small children. Babies! Yes, I 
did see this, with my own eyes… children thrown into the flames. (Is it 
any wonder that ever since then, sleep tends to elude me?) 
     So that was where we were going. A little father on, there was 
another, larger pit for adults.  
     I pinched myself: Was I still alive? Was I awake? How was it possible 
that men, women, and children were being burned and that the world 
kept silent? No. All this could not be real. A nightmare perhaps… Soon I 
should wake with a start, my heart pounding, and find that I was back in 
the room of my childhood, with my books… 
     My father’s voice tore me from my daydreams: 
     “What a shame, a shame that you did not go with your mother… I saw 
many children your age go with their mothers…” 
     His voice was terribly sad. I understood that he did not wish to see 
what they would do to me. He did not wish to see his only son go up in 
flames. 
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15b. Materials 
CLASSROOM 
SUPPLEMENT 

     My forehead was covered with sweat. Still, I told him that I could not believe that 
human beings were being burned in our times; the world would never tolerate such 
crimes… 
     “The world? The world is not interested in us. Today, everything is possible, even 
the crematoria…” His voice broke. 
     “Father,” I said. “If that is true, then I don’t want to wait. I’ll run into the electrified 
barbed wire. That would be easier than a slow death in the flames.” 
     He did not answer. He was weeping. His body was shaking. Everybody around us 
was weeping. Someone began to recite Kaddish, the prayer for the dead. I don’t know 
whether, during the history of the Jewish people, men have ever before recited 
Kaddish for themselves.  
     “Yisgadal veyiskadash, shmey raba… May His name be celebrated and sanctified…” 
whispered my father.  
     For the first time, I felt anger rising within me. Why should I sanctify His name? The 
Almighty, the eternal and terrible Master of the Universe, chose to be silent. What was 
there to thank Him for? 
     We continued our march. We were coming closer and closer to the pit, from which 
an infernal heat was rising. Twenty more steps. If I was going to kill myself, this was the 
time. Our column had only some fifteen steps to go. I bit my lips so that my father 
would not hear my teeth chattering. Ten more steps. Eight. Seven. There it was now, 
very close to us, the pit and its flames. I gathered all that remained of my strength in 
order to break rank and throw myself onto the barbed wire. Deep down, I was saying 
good-bye to my father, to the whole universe, and against my will, I found myself 
whispering the words: “Yisgadal veyiskadash, shmey raba…” My heart was about to 
burst. There. I was face-to-face with the Angel of Death… 
     No. Two steps from the pit, we were ordered to turn to the left and herded into 
barracks.  
     I squeezed my father’s hand. He said: 
     “Do you remember Mrs. Schächter, in the train?” 
 
Never shall I forget that night, the first night in camp, that turned my life into one long 
night seven times scaled. 
     Never shall I forget that smoke. 
     Never shall I forget the small faces of the children whose bodies I saw transformed 
into smoke under a silent sky. 
     Never shall I forget those flames that consumed my faith forever. 
     Never shall I forget the nocturnal silence that deprived me for all eternity of the 
desire to live. 
     Never shall I forget those moments that murdered my God and my soul and turned 
my dreams to ashes.  
     Never shall I forget those things, even were I condemned to live as long as God 
himself. 
     Never. 
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16. Colors in a Cup 
CLASSROOM 
SUPPLEMENT 

ENDURING 
UNDERSTANDING 
 
 
OBJECTIVES 
 
 
MATERIALS  
 
 
 
 
 
 
 
ACTIVITY 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 CLOSURE/  
ASSESSMENT 

Adapted from the Student Conservation Curriculum, 2013. 
 
Diversity positively influences our lives and communities. 
 
Students will gain or improve their understanding of how 
diversity molds our views. Students will learn about their 
classmates. Students will acknowledge the benefit of 
diversity.  
 
Clear Plastic Cups, Small Candies like M&Ms or Skittles, 
Color Key 
 
1) Create a code that determines what characteristic each 
candy color will represent. For example, if focusing on 
racial diversity: red – black (African American), green – 
white (Caucasian), Blue – Asian, Yellow – Native 
American, Purple – Arabic, Orange – Other. Ensure that 
candy colors are assigned to races in a way that does not 
reinforce stereotypes or derogatory language. This 
activity can be modified to discuss other types of 
diversity such as ethnic diversity or religious diversity. 2) 
Place colored candies separately according to color in 
various bowls on a table. 3) Place a color key in a visible 
place to remind participants of the code. 4) Ask students 
to wash hands. 5) Hand each student a clear plastic cup. 
6) Have each student select a candy that they feel 
represents them and place in their cup. 7) Ask students to 
think about their teachers and select the candy color that 
represents their teachers’ race (have them select up to 
three). 8) Have students add candies that represent the 
majority race in their neighborhoods and schools. 9) 
Finally, ask them to select the candies that represent their 
friends. 10) Have students sit back down and ask them to 
review their cups.  
 
Facilitate a discussion based on the following questions: 
Do they have an assortment of colors? Is there a theme? 
How do their cups look in comparison to their neighbors? 
How do they see this relate to their life and perceptions? 
How might similarities and differences with their 
neighbors’ cups affect the way that they work together in 
class? At the end, allow participants to enjoy the snack!  
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17. Label Game 
CLASSROOM 
SUPPLEMENT 

ENDURING 
UNDERSTANDING 
 
 
OBJECTIVES 
 
 
MATERIALS  
 
 
 
 
ACTIVITY 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
CLOSURE/  
ASSESSMENT 

The way that we label or treat others affects them. 
 
Students will understand how society perpetuates 
stereotypes. Students will develop empathy, 
sensitivity, and appreciation for others. Students will 
minimize discriminatory behavior toward others. 
 
Marker, Sticky Name Tags or Masking Tape.  
 
1) Write each of the following labels on a separate 
name tag: Ignore me completely; Treat me like I am 
stupid; Laugh at all of my ideas; Help me out; You are 
afraid of me; Act like you can’t hear me; Treat me 
like I’m dirt; Like all of my ideas; Follow my lead; 
Listen to every word I say; Stare at me; I have a mean 
temper; Hurt my feelings; Tell me how great I am; 
Ask me to repeat myself; I always get my way; Ask 
me what I think; Speak loud to me; Speak slowly to 
me; Treat me like I am sick. 
2) Gather in a circle and randomly place a label on 
each student’s forehead so that other students can 
see it. 3) Allow students to walk around, interacting 
with each other according to their labels. Students 
can remove their label when they guess it correctly.  
 
After all students have guessed their label (or after 
an allotted amount of time), sit back down to debrief 
the activity. Ask students: How many of you could 
identify your label without looking at it? How did it 
make you feel to be treated in the way that your 
classmates treated you? Was it frustrating or 
upsetting when you had something to say and people 
didn’t seem to be listening to the content of what you 
were saying for no apparent reason? Have you ever 
experienced any of the negative labels that some of 
us wore? If you did, why do you think other people 
made you feel that way? Why do people treat others 
that are different than them poorly? 
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18. Café Resistance  
CLASSROOM 
SUPPLEMENT 

 
ENDURING 
UNDERSTANDING 
 
 
OBJECTIVES 
 
 
MATERIALS  
 
 
 
 
 
 
 
ACTIVITY 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 CLOSURE/  
ASSESSMENT 

Also appropriate for Grades 6-8, though younger students may 
need more preparation time. 
 
Many Jews formed resistance movements to the Nazis during the 
Holocaust.  
 
Students will use the internet to research resistance movements 
to the Nazis. Students will recognize that Jews were not just 
victims, but also resistors. Students will filter information for key 
points. 
 
Internet Connection, Computer for each group, Art Supplies, 
Chart Paper, Scratch Paper. 
 
1) Divide class into five groups. 2) Give each group a card with a 
phrase: (1) the Warsaw Ghetto Uprising, (2) Underground 
Culture, Religion, and Education in the Camps, (3) Bielski 
Partisans Movement, (4) Abba Kovner’s Nakam (this group should 
listen to the song "Six Million Germans / Nakam", by Daniel Kahn 
& The Painted Bird), and (5) Oskar Schindler, Rudolf Kastner, and/ 
or Raoul Wallenberg. If you have an especially big class size or 
wish to have smaller working groups, the fifth category can be 
divided into three groups. Additional topics might be: Children in 
the Camps, Day-to-Day Survival in the Camps, Ghettos, and—for 
mature classrooms—Death Marches and Experiments in the Camps. 
3) Designate group members as the secretary, the lead artist, the 
researcher, and the presenter. 4) Provide each group with access 
to the internet where they can use websites like ushmm.org and 
yadvashem.org/education to research these topics. Groups do 
not need to become experts on the topic, only to pick out key 
words and phrases that are relevant and meaningful according to 
them. 5) Give each group two minutes to pick the three words or 
phrases that they feel best capture the theme. Have secretary 
write these down on a separate piece of paper. 6) Provide each 
group with art supplies and chart paper. 7) Give each group 15 
minutes to illustrate their theme, highlighting the three words or 
phrases with which they identified their topic. Encourage lead 
artist to guide their group’s illustration. 8) Hang drawings on the 
walls around the classroom with tape. 
 
The presenter stays with their group’s drawing while other group 
members are free to walk around the classroom and learn about 
the different topics, as though they were viewing exhibits at a 
museum. The presenter explains their drawing to “visitors.” At 
the end, group members switch with their presenters so that the 
presenters can also get the opportunity to view the different 
topics. If done correctly, this activity—great for all types of 
learners—will resemble organized chaos. 
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19. Bridges and Barriers 
CLASSROOM 
SUPPLEMENT 

ENDURING 
UNDERSTANDING 
 
 
OBJECTIVES 
 
MATERIALS  
 
 
 
 
ACTIVITY 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
CLOSURE/  
ASSESSMENT 

Great activity for introducing a Holocaust Unit.  
Also appropriate for Grades 6-8. 
 
Fear or anxiety can be a barrier to learning. Our peers 
likely share our concerns and interests.  
 
Students will identify their own interests and anxieties 
about studying the Holocaust. 
 
Markers. Two brown paper lunch bags per student.  
 
1) Pass out to each student two brown paper bags and a 
writing utensil. Remind students that this activity will 
present an opportunity to share their concerns 
anonymously. 2) Tell students to pick up one of their 
brown paper bags (this is their primary bag), to flip it to 
the flat side, and to write on that side something that they 
feel nervous or anxious about in relation to studying the 
Holocaust. Tell students not to write on the opposite side. 
3) This is the tricky part. Ask students to flip their primary 
brown paper bag on the short side. After they flip their 
bags, have them write something that they feel excited 
about in relation to studying the Holocaust (could be 
resistance movements, Warsaw Uprising, watching the 
movie Defiance, meeting a survivor, etc.). 4) Have them 
build a “brick” by opening both bags and inserting the 
blank bag inside of their primary bag. The bag should be 
a 3D rectangle shape, with two written-on faces. 5) Have 
students build a “wall” with their bricks. Make sure that 
all barriers (“something that I am nervous about”) face in 
the same direction and that all bridges (“something that I 
am excited about”) face together in the opposite 
direction. 6) Ask students to read the bags aloud to the 
class.  
 
Debrief the activity as a class. Do students feel like they 
relieved some pressure by sharing their fears and 
identifying interests? Do students feel like their peers 
shared their concerns?  What is the symbolism in this 
activity (literally, what do the bridges and barriers 
represent? What does the wall represent?)? Ask students, 
what is the metaphor in knocking down this wall? Allow 
students to knock down the wall (this is their favorite part).  
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20. Nazi Propaganda  
CLASSROOM 
SUPPLEMENT 

ENDURING 
UNDERSTANDING 
 
 
OBJECTIVES 
 
 
 
 
MATERIALS  
 
 
 
 
 
ACTIVITY 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
CLOSURE/  
ASSESSMENT 

Propaganda uses humor to attack and dehumanize an 
individual or group.  
 
Students will develop a vocabulary for discussing 
propaganda. Students will identify how individuals or 
groups are targeted in caricatures or cartoons. Students 
will understand how propaganda can distort the truth and 
isolate a victim.  
 
Deck of cards (only need numbers one through five of all 
four suits), Paper and Writing Utensil. Materials on 20b. 
 
1) Define the terms propaganda and dehumanization. 2) 
Hand out one card to each student. 3) Create small and 
randomized groups by instructing students to organize by 
suit, by number, or by even/odd. 4) Instruct each group to 
examine a cartoon or caricature and answer a list of 
questions: What statement is this making? How does it 
twist the truth? How might it isolate the victim? What kind 
of language does it use?  How does it use humor to 
dehumanize and individual or a group? 5) After about 7 
minutes, encourage representatives from each group to 
share their responses with the class. 6) Switch groups by 
calling a different card combination (for example, if you 
already had students organize by number, ask them to 
organize by suit). 6) Pass out a new cartoon or caricature 
to each group. Have them answer the questions and share 
with class. 7) Switch a third and final time. 8) Pass out a 
new cartoon or caricature to each group. Have them 
answer the questions and share with class. 
 
Discuss as a class how the cartoons made them feel or 
might make the victim of the propaganda feel? Ask 
students whether they think people realized that what 
they heard and saw was propaganda? If they did realize 
that these cartoons were propaganda, ask students if 
people may have still believed them. Discuss how hurtful 
humor can dehumanize an individual or a group. Show on 
the overhead or Smartboard a contemporary propaganda 
cartoon or caricature. Close lesson with conversation 
about how to combat stereotypes and protect your 
community from the influence of propaganda.  
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1) Several examples of Nazi caricatures and cartoons: 
 

http://www.calvin.edu/academic/cas/gpa/thumb.htm 
 

2) Contemporary anti-Semitic cartoon: 
 

 
 

Advertisement for a creditor, found in the Moscow Metro. 
From Moscow in December 2013. 

Photograph: Alexis Zimberg 
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21. Rethinking Resistance  
CLASSROOM 
SUPPLEMENT 

ENDURING 
UNDERSTANDING 
 
 
OBJECTIVES 
 
 
MATERIALS  
 
 
 
 
 
 
 
ACTIVITY 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
CLOSURE/  
ASSESSMENT 

Effective resistance can be non-violent. 
 
Students will become familiar with non-
violent methods of resistance, such as song, 
culture, and self-respect. 
 
Brundibár Libretto.  
 
Could teaching, learning, art, poetry, or the 
simple act of keeping oneself clean be an act 
of resistance? Discuss the role of these 
actions in a person’s life. 2) Offer to students 
one of two prompts for independent 
journaling: (A) In the Victory March song, the 
words were changed from “He who loves so 
much his mother and father and his native 
land is our friend and can play with us,” to 
“he who loves justice and will abide by it, 
who is not afraid, is our friend and can play 
with us.” How can something as simple as 
changing a few words be an act of 
resistance? (B) Read the lullaby from the 
libretto. When the opera was performed in 
Theresienstadt, the prisoners would always 
applaud loudly and for as long as possible 
after the lullaby song. Why might this lullaby 
be important to prisoners and how might 
extended applause be an act of defiance?  
 
Collect student work for review or invite 
students to present their thoughts to the 
class.  
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22. Culture in the Camps and Ghettos 
CLASSROOM 
SUPPLEMENT 

ENDURING 
UNDERSTANDING 
 
OBJECTIVES 
 
 
MATERIALS  
 
 
 
 
 
ACTIVITY 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
CLOSURE/  
ASSESSMENT 

Despite Nazi oppression, some cultural practice remained in 
the camps and ghettos.  
 
Students will examine cultural artifacts and consider the 
unique context in which they were created.   
 
Three handouts: “Diary of Dawid Sierakowiak,” “Monopoly 
Game from Theresienstadt” and the poem “I Never Saw 
Another Butterfly.” All on 22b. Materials. 
 
1) Separate students into three small groups, where they will 
discuss one of these three cultural pieces. Give each student 
a role in the small group (one student is question asker, one 
student keeps group on track, one student is the lead on 
discussing the document, and so on). If time permits, either 
rotate the groups so that each can examine each product or 
have groups designate one presenter and present their item 
and findings to the class. 2) Distribute one handout to each 
group. Remind your students the relationship between 
Theresienstadt and Brundibár. 
 
Document 1: Diary entries. What do you learn from reading a 
diary entry that you can’t get from a textbook? What does 
going to school represent for Dawid? How do you think 
maintained his sense of humor during this difficult time? 
What do you think Dawid meant when he wrote, “Humiliation 
inflicted by force does not humiliate?” Do you agree with 
him? Point out examples of Dawid’s optimism and when he 
begins to lose hope. How does a person restore hope? 
Document 2: Monopoly game. Discussion Questions: What 
kind of game is Monopoly (a game of chance, of power and 
control)? What is the irony of children in Theresienstadt 
playing Monopoly? Why do you think the adults in 
Theresienstadt made this game for children?  
Document 3: Poem. Discussion Questions: What is the tone? 
Why do you think the poet said the butterfly ‘wished to kiss 
the world good-bye?’ What has the poet found to love in the 
ghetto? What is the significance of the line, ‘only I never saw 
another butterfly?’ Do you think that the poet is hopeful that 
he will be freed or is he resigned to remain oppressed? 
Explain how you reached your decision.    
 
Have each group present their findings and question 
answers to the class.  
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Excerpts from The Diary of Dawid Sierakowiak: Five Notebooks from the Łódź Ghetto, edited by 
Alan Adelson, translated by Kamil Turowski, copyright 1996 by the Jewish Heritage Project 
and Kamil Turowski.  
 
Background information on Dawid Sierakowiak from the Anti-Defamation League’s Echoes and 
Reflections National Holocaust curriculum. 
 
BACKGROUND 
 
In 1940, Dawid Sierakowiak and his family were forced to live in the Łódź 
Ghetto. Dawid began this diary in 1939 while at a Zionist youth camp in 
southern Poland. Among his peers, he was a leader in intellect and charisma. 
He continued his daily entries until shortly before he died of hunger and 
exhaustion on August 8, 1943 -- a few weeks after his 18th birthday. After the 
war, a stranger found Dawid’s notebooks in the family’s ghetto apartment at 
20 Wawelska Street. According to the man’s words, “a whole pile of 
notebooks filled with notes was lying on a stove. Someone must have been 
using them for firewood because some of them were torn up. They contained 
stories, poems, and other notes. Today, two of Dawid’s five remaining 
notebooks are housed at the Jewish Historical Institute in Warsaw. The three 
other remaining notebooks reside in the archives of the U.S. Holocaust 
Memorial Museum in Washington, D.C. According to the Anti-Defamation 
League, “Dawid’s diary has been published in six languages and is 
considered one of the richest accounts of daily Jewish life written from within 
the German-perpetrated war against the Jews.” 
 
EXCERPTS 
 
[1939]  
Sunday, September 3rd. Łódź. An alarm at half past twelve at night. I curse as 
much as I can. In the street it’s cold, dark, nasty. In the shelter we want to 
amuse ourselves a little, but as usual the females raise an uproar, shrieking 
that it’s no joke, this is war. We leave for the street. Bombs and cold are 
better than old women. This should always be kept in mind. Long live humor; 
down with hysteria!... 
 
[The next day there is] the first big air raid on Łódź. Twelve planes in 
triangles of three break through the defense lines and start bombing the city. 
We stand in front of the entry to our buildings’ yard and watch the sky in spite 
of the danger... 

22b. Materials 
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Suddenly the planes turn in our direction, forcing us to fight our curiosity and 
hide in terror in the stairwell… and just when it seems that we will be 
bombed at any moment, they leave us in peace to breathe a sigh of relief. The 
planes finally disappear, which we announce in the shelter to the terrified, 
nerve-racked, crying women, some holding small babies in their arms. Truly 
a moving sight. 
 
… 
 
Wednesday, September 6, Łódź. God, what’s going on! Panic, mass exodus, 
defeatism. The city, deserted by the police and all other state institutions, is 
waiting in terror for the anticipated arrival of the German troops. What 
happened? People run from one place to another finding no comfort: they 
move their worn bits of furniture around in terror and confusion, without any 
real purpose…  
 
At home I meet our neighbor Mr. Grabiński, who has come back from 
downtown and tells about the great panic and anxiety that has taken hold of 
the people there. Crowds of residents are leaving their homes and setting off 
on a danger-filled trek into an unknown future. In the streets crying, sobbing, 
wailing.  
 
I go to sleep, but a loud conversation wakes me at five in the morning. A 
neighbor, Grodzeński, is sitting there with his crying wife, telling us to leave. 
Where? Go where? Why? Nobody knows. To flee, flee farther and farther, 
trek, wade, cry, forget, run away… just run away as far as possible from the 
danger… Father loses his head; he doesn’t know what to do… finally the 
decision: stay put. Whatever will be will be.  
 
… 
 
 
Sunday, September 10. Łódź. … Tomorrow is the first day of school. Who 
knows how our dear school has been? My friends are going there tomorrow 
to find out what’s cooking while I have to stay home. I hate to! My parents say 
that they are not going to lose me yet. Oh, my dear school! … Damn the times 
when I complained about getting up in the morning and about tests. If only I 
could have them back! 
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… 
 
Monday, September 18. Łódź. … I am finally going to school tomorrow. 
Coeducational classes! There are great girls there, they say. Only let our 
education be normal. We are supposed to receive certifications of 
“immunity” so we won’t be seized for work.  
 
… 
 
Tuesday, September 19. Łódź. … I rode to school in a clean uniform (I came 
back on foot, however, and will go on foot every time now because there is no 
money to go by streetcar). At the gate I met two boys from our class…  
 
… 
 
Sunday, September 24. Łódź. The streets of Łódź feel eerie. Although richly 
decorated with Nazi flags, they are gray and sad. Dozens of [regulations], 
[public notices], and so on have been posted… A person has to wait in line for 
bread for five or six hours, only to go away empty-handed 50 percent of the 
time.  They are still seizing people for forced labor. Nothing seems to go well.  
 
Wednesday, October 4. Łódź.  I didn’t escape the sad fate of my countrymen 
who are being seized for work. As luck would have it, some older people 
talked me into going to school by way of Wólczańska Street, a slightly shorter 
route. As I walked along there yesterday I could see almost nothing but 
swastikas on all the buildings along the street, as well as a lot of German cars 
and a great number of soldiers and Łódź Germans with swastikas on their 
arms. I somehow made it through and today, thus emboldened, I went the 
same way. Then,… some student from the German [school] ran up to me with 
a big stick in his hand and shouted [in German]: “Come work! You can’t go to 
school!” I did not resist because I knew that no papers could help me here. 
He took me to a square where over a dozen Jews were already at work 
picking up leaves! The sadistic youngster badly wanted to make me climb 
over a 2-meter-high fence, but seeing that I couldn’t do it, he gave up and 
went away.  
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The work at the square was supervised by a single solder, also with a big 
stick. Using rude words, he told me to fill puddles with sand. I have never 
been so humiliated in my life as when I looked through the gate to the square 
and saw the happy, smiling mugs of passerby laughing at our misfortune. Oh, 
you stupid, abysmally stupid, foolish blockheads! It’s our oppressors who 
should be ashamed, not us. 
 
Humiliation inflicted by force does not humiliate. But anger and helpless rage 
tear a man apart when he is forced to do such stupid, shameful, abusive work. 
Only one response remains: revenge! 
  
[1941]  
 
Sunday, April 6. Łódź.* I’m beginning a new notebook of my diary, and thus 
dare to express the wish that it will become the start of a new, brighter, and 
better period in my life than the one I covered in the preceding notebook. 
That seems just another pipe dream, though. In spite of a gorgeous (and 
expensive) holiday food ration, the situation remains as tragic as before. 
There’s no hope for improvement.  
 
*No notebooks covering 1940 or the first four months of 1941 have been 
restored. During that time, the Sierakowiak family, along with all the Jews 
remaining in Łódź, were forced into the area designed by the Germans as the 
Łódź Ghetto.  
 
Wednesday, April 9. Łódź. The weather is still nasty. It’s cold, and raining 
almost incessantly; absolutely no sign of the sun. It looks like there won’t be 
any spring this year. I just hope that such weather won’t have a tragic effect 
on the harvests.  
 
This week I wrote an article about the plight of school youths for a newspaper 
organized by the textile workers’ association (Communists). I handed it in 
today, but it seems to me that before anything comes of it (there are 
enormous technical problems), the article will be out of date. 
 
…  
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Sunday, April 27. Łódź. The first day of school. The trip to Marysin is quite 
long, but the worst thing about it is the awful mud from the incessant rain. I 
must cross all kinds of fields, and my shoes are in terrible shape. They are 
beginning to “go,” but any repair is out of the question. I suppose I’ll soon 
have to rush to school barefoot.   
 
Friday, May 2. Łódź. … We continue to receive whole loaves of bread for our 
food rations, but now they check the weight carefully and, if needed, deduct 
or add the amount that the loaf’s short. In any case, the loaf distribution 
system is no good. The portion of bread I receive won’t fee me for more than 
two or three days; after that my stomach’s empty, and all I can think of is the 
next loaf of bread.  
 
… 
 
Sunday, May 11. Łódź. It’s raining constantly, and it absolutely won’t get warm 
this year. I feel awful and look worse and worse. I hear that it’s hard to 
recognize me. 
 
… 
 
Friday, May 16. Łódź. I have been examined by a doctor at school. She was 
terrified at how thin I am. She immediately gave me a referral for X rays. 
Perhaps I will not be able to get a double portion of soup in school. In fact, 
five such soups would be even better, but the two will do me some good, too. 
In any case, one soup is nothing.  
 
The checkup has left me frightened and worried. Lung disease is the largest 
hit in ghetto fashion; it sweeps people away as much as dysentery or typhus. 
As for the food, it’s worse and worse everywhere. It’s been a week since 
there were any potatoes.  
 
… 
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Saturday, July 19. Łódź. All day long I had nothing to eat but water (soup) in 
the kitchen. It’s more and more difficult for me to go on starving. In the past I 
was able to not eat all day and still hold on somehow, but now I’m an empty 
pot. I was so weakened by the lack of soup at school that I thought I would 
collapse. 
 
[1942] 
 
Monday, May 25. Łódź. There are no vegetables in the June ration, not even 
potatoes. Now Rumkowski won’t have to bother himself that people have 
eaten their potatoes too early; we won’t even have a chance to see them this 
time. The situation is worsening, and there is no hope for the end.  
 
They keep relocating Jews from small neighboring towns… into the ghetto, 
while the deportations from the ghetto have been stopped. Even that chance 
for getting out of the ghetto has been taken away. Death is striking left and 
right. A person becomes thin (an “hourglass”) and pale in the face, then 
comes the swelling, a few days in bed or in the hospital, and that’s it. The 
person was living the person is dead; we live and die like cattle. 
 
… 
 
Saturday, September 5. Łódź. My most Sacred, beloved, worn-out, cherished 
Mother has fallen victim to the bloodthirsty German Nazi beast!!! And totally 
innocently, solely because of the evil hearts of two Czech Jews, the doctors 
who came to examine us… 
 
… [T]wo doctors, two nurses, several firemen, and policemen entered our 
building completely unexpectedly. They had lists with the names of the 
tenants in every apartment. A frantic, unexpected examination began. The 
doctors… started an extremely thorough examination of every tenant, and 
fished out a great many of the “sick and unable to work,” and the ones who 
they described as [in German] “questionable reserve.” My unfortunate 
dearest mother was among the latter… The shabby old doctor who examined 
her… kept shaking his head, saying to his comrade in Czech, “Very weak, 
very weak.” … 
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… My mother has been caught, and I doubt very much that anything will save 
her. 
 
… My poor mother, who always feared everything, yet invariably continued 
to believe in God, showed them, in spite of extreme nervousness, complete 
presence of mind. With fatalism and with heartbreaking, maddening logic, 
she spoke to us about her fate. She kind of admitted that I was right when I 
told her that she had given her life by lending and giving away provisions, 
but she admitted it with such a bitter smile that I could see she didn’t regret 
her conduct at all, and, although she loved her life so greatly, for her there 
are values even more important than life, life God, family, etc. She kissed 
each one of us good-bye took a bag with her bread and a few potatoes that I 
forced on her, and left quickly to her horrible fate. I couldn’t muster the 
willpower to look through the window after her or to cry. I walked around, 
talked, and finally sat as though I had turned to stone. Every other moment, 
nervous spasms took hold of my heart, hands, mouth, and throat, so that I 
thought my heart was breaking. It didn’t break, though, and it let me eat, 
think, speak, and go to sleep. 
 
… Meanwhile, if Mom had only left home, nothing would have happened to 
her. And so, someone else’s baby has been saved in our home, while my 
mother has been taken. [My sister] Nadzia screamed, cried, suffered spasms, 
but these days it doesn’t move anyone. I am speechless and close to 
madness. 
 
[1943]  
 
Sunday, April 4. Łódź. My state of mind is worsening every day. The fever 
persists, and I look like a complete “death notice.” I can’t bring my irritated 
skin back to normal, either. 
 
In politics there’s still nothing new. The war is extending infinitely, and here I 
am with no more strength. Everyone in the ghetto is sick. TB is spreading 
unbelievably, and there is a great number of other infectious and 
noninfectious diseases. Nadzia has noticed symptoms of scabies on her body 
again. If things continue like this, I will go crazy. Oh, this horrible, endless 
hopelessness. No change or hope for life.  
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… 
 
Thursday, April 15. Łódź. … I am completely sick, and I have a high fever. I 
bought a Bayer medication for the flu, fever, and cold, for Nadzia and me. 
Nadzia stays in bed, and I think she will remain there for another day or two.. 
 
Mrs. Deutsch came to see me today… I think she is the most devoted friend I 
have in the ghetto, or anywhere else for that matter. 
 
In the evening I had to prepare food and cook supper, which exhausted me 
totally. In politics there’s absolutely nothing new. Again, out of impatience I 
feel myself beginning to fall into melancholy. There is really no way out of this 
for us. 
 
Here the last of Dawid Sierakowiak’s surviving notebooks breaks off. He died 
four months later of Tuberculosis, starvation, and exhaustion, the syndrome 
known as “ghetto disease.” 
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“Monopoly Game from Theresienstadt” 
Image from YadVashem.org 
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The Butterfly 
 
The last, the very last, 
So richly, brightly, dazzlingly yellow. 
Perhaps if the sun’s tears would sing 
Against a white stone… 
 
Such, such a yellow 
Is carrier lightly ‘way up high, 
It went away I’m sure because it wished to 
Kiss the world good-bye. 
 
For seven weeks I’ve lived in here, 
Penned up inside this ghetto. 
But I have found what I love here. 
The dandelions call to me 
And the white chestnut branches in the court. 
 
Only I never saw another butterfly. 
That butterfly was the last one. 
Butterflies don’t live in here, 
In the ghetto. 
 
Pavel Friedman 
June 4, 1942 
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Brundibár Libretto 

Please visit the following link for the full  
Brundibár Libretto: 

 
http://www.naxosmusiclibrary.com/sharedfiles/booklets/N

AC/booklet-8.570119.pdf 
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Accompanying Texts from Lilies Among Thorns 

Notes by Michael Yashinsky, the author of Lilies Among Thorns. 
 
 
All of these pieces were written during WWII by inmates of the 
Nazi camps and ghettos. They will be performed as part of the 
pre-Brundibár playlet, Lilies Among Thorns.” They are, like the 
Theresienstadt performances of Brundibár, flowers that grew 
from earth without water, flames of the human spirit that sprang 
up in a place of total darkness.  To connect to this theme, flowers 
pop up again and again as images in the poems I’ve chosen, and 
in the material world of the play itself and the gestures of the 
actors (as well as in the drawings done in Theresienstadt by Ela 
Stein Weissberger, which will figure into the set for the playlet)—
also in the title of the play, Lilies Among Thorns, a phrase from 
the Biblical Song of Songs.1 
 
As I’ve arranged them here, the poems tell a story, the trajectory 
of the life of a single boy during the Shoah—first (“A Garden”), a 
flower is picked in his garden at home, with a premonition 
delivered on the sad fate in store for him; second (“The 
Butterfly”), he has been deported to Theresienstadt; in the third 
poem (“Di Mame”), his mother back in their town at home weeps 
for the boy and wonders where he may be; in the fourth (“Ich 
wandre durch Theresienstadt”), he weeps for her, longing for his 
faraway home, wondering if he will ever return there. 

1 
Song of Songs 2:2. “As a lily among thorns, so is my love among the daughters.” The medieval French Torah 

commentator Rashi wrote of the flower in this verse, the thorns “pierce it, but it remains constant in its beauty and 
its redness, so is my beloved among the daughters. They entice her to pursue them to stray like them after strange 
gods, but she remains firm in her faith.” Translation of Rashi from: 
http://www.chabad.org/library/bible_cdo/aid/16446/jewish/Chapter- 2.htm#showrashi=true.  
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“THE GARDEN”2 
Written by František “Franta” Bass while he was interned at Theresienstadt.  
Born in Brno, Czechoslovakia on September 4, 1930, deported to 
Theresienstadt on December 2, 1942.  Died in Auschwitz October 28, 1944. Ela 
Stein-Weissberger, the “Cat” in Brundibár, who will be attending our 
production, also lived in Brno for a time, in her grandmother’s apartment, 
before the war. 
 
A little garden, 
Fragrant and full of roses. 
The path is narrow 
And a little boy walks along it. 
  
A little boy, a sweet boy, 
Like that growing blossom. 
When the blossom comes to bloom, 
The little boy will be no more. 
 
 
 
 
 

2 Originally in Czech, this translation of the poem derives from compilation of children’s poetry and 
art from Theresienstadt, …I never saw another butterfly…: Children’s Drawings and Poems from Terezín 
Concentration Camp, 1942-1944, edited by Hana Volavková, translated by Jeanne Nêmcová, 1962, 
McGraw-Hill. 
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Accompanying Texts from Lilies Among Thorns 

“THE BUTTERFLY”3 
Written by Pavel Friedmann, a young man, while he was interned at 
Theresienstadt.  Born January 7, 1921, in Prague, deported to Terezín April 26, 
1942.  Died in Auschwitz September 29, 1944.  This poem, dated June 4, 1942, 
has become very famous and provided the title for the influential collection of 
Terezín children’s poetry, …I never saw another butterfly. 
 
The last, the very last, 
So richly, brightly, dazzlingly yellow.  
 Perhaps if the sun’s tears would sing 
 against a white stone… 
 
Such, such a yellow 
It carried lightly ’way up high. 
It went away I’m sure because it wished to 
 kiss the world goodbye. 
 
For seven weeks I’ve lived in here, 
Penned up inside this ghetto. 
But I have found my people here. 
The dandelions call to me 
And the white chestnut candles in the court. 
Only I never saw another butterfly. 
 
That butterfly was the last one. 
Butterflies don’t live in here, 
 In the ghetto. 
 

3 The translation of this Czech poem also derives from …I never saw another butterfly…, to which this 
poem gave its title. 
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Accompanying Texts from Lilies Among Thorns 

“DI MAME”4 [The mother] 
Written in Yiddish by an unknown author in the Kovno Ghetto, in Lithuania.  
Was published soon after the war by Zami Feder, who collected and edited 
Holocaust songs while living in the Bergen-Belsen displaced persons camp, in 
1946.  His collection, published only in Yiddish, was called Zamlung fun geto 
un katset lider, or Collection of ghetto and concentration camp songs.  I had 
only found a short reference to this poem and this very rare volume,5 but was 
unable to find the book anywhere—even my friends at the Yiddish Book Center 
in Amherst, MA said there was no copy there—finally saw that both the Judaica 
Collection of Harvard, where I once worked as an undergraduate, as well as 
the Israeli National Library, possessed the poem, and upon reaching out to 
them, both very kindly sent me copies thereof—a Rosh Hashanah miracle (this 
was back in September)! 
 

Zitst an alte mame un trakht: 
S’iz shoyn shpet baynakht, 
Dokh zitst zi baym fentster, troyert un vart af ir 
kind. 
 
Vayt ligstu tsurik, du sheyne tsayt, 
Di nakht, zi doyert an eybikayt. 
Dokh hofn muztu, yidish folk. 
 
Troyer-lid klingt durkh di nakht, 
Zitst an alte yidishe mame un trakht. 
Vu biztu, kind, 
Ven in droysn iz vind? 
Ver veys vu s’iz dos kind. 
 
Mame, du host gar keyn ru, 
Zeyst—alts shvarts, leyd un payn 
Drikt dayn harts, mamele. 
Nor khob nokh mut, 
S’vet zayn gut, 
Zunenshayn lacht dir arayn, mamele. 
 

An old mother sits and thinks: 
It’s already late at night, 
Still she sits by the window, weeps and waits 
for her child. 
 
You are long gone, you beautiful times, 
And night lasts an eternity. 
Still you must hope, Jewish people. 
 
The mourning-song sounds through the night. 
An old Jewish mother sits and thinks. 
‘Where are you, child, 
When the wind blows outside? 
Who knows, where is my child?’ 
 
‘Mama, you have altogether no rest, 
Look—all darkness, sorrow, and anguish 
Press upon your heart, Mama. 
But have some courage, 
All will be well, 
Sunshine will someday laugh in you, Mama.’ 

4 Translation by Yashinsky.  The poem is from p. 8  of Zamlung fun geto un katset lider [Collection of ghetto and 
concentration camp songs], ed. Zami Feder, Jan. 1946, Bergen-Belsen DP Camp. 
5 The reference was found on p. 18 of The Holocaust in Yiddish Literature by Elias Schulman, 1983, 
Arbeter Ring Press. 
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Accompanying Texts from Lilies Among Thorns 

“ICH WANDRE DURCH THERESIENSTADT”6 [I wander 
through Theresienstadt] 
Words (in German) and music by Ilse Weber (1903-1944).  Weber was a 
Jewish author and poet who had considerable success in her native 
Czechoslovakia before she was transported to Theresienstadt.  While interned 
there (and working as a nurse), she wrote this sad, beautiful song.  In 1944, the 
entire sick children's ward of Theresienstadt where she worked as a nurse was 
assigned for transport to Auschwitz.  Though she had not been picked for that 
transport, she willingly went with the children.  It is said that while she and the 
children were in Auschwitz, soon to die (including her son Tommy), she sang 
her songs to comfort them, including her lullaby "Wiegala," also a tragically 
beautiful piece. 
 
Ich wandre durch Theresienstadt, 
das Herz so schwer wie Blei. 
Bis jäh mein Weg ein Ende hat, 
dort knapp an der Bastei. 
 
Dort bleib ich auf der Brücke stehn, 
und schau ins Tal hinaus. 
Ich möcht so gerne weiter gehn, 
ich möcht so gern nach Haus! 
 
Nach Haus! — du wunderbares Wort, 
du machst das Herz mir schwer. 
Man nahm mir mein Zuhause fort, 
nun hab ich keines mehr. 
 
Ich wende mich betrübt und matt, 
so schwer wird mir dabei: 
Theresienstadt! Theresienstadt! 
Wann wohl das Leid ein Ende hat, 
wann sind wir wieder frei? 

Through Theresienstadt I wander, 
My heart as hard as lead. 
Until my path ends over yonder, 
Where the fortress rises overhead. 
 
There on the bridge I remain, 
And gaze at the valley below. 
I’d so like to get away, 
I’d so like to go back home! 
 
“Back home!” You wonderful phrase, 
You make my heart so sore. 
For they’ve taken my “Back home” away, 
I have none anymore. 
 
So I turn back, weary and distraught, 
It is getting much too hard for me: 
Theresienstadt! Theresienstadt! 
When will its pain be forgot? 
And when will we be free? 

6 Translation by Yashinsky.  The poem’s German text from: 
http://www.recmusic.org/lieder/get_text.html?TextId=34612. 
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Accompanying Texts from Lilies Among Thorns 

“EN TIERRAS DE POLONIA” [In Polish lands]7 
Written by the Grupo de los Reskatados de los Kampos de Alemania [Group of 
liberated inmates from the German camps], aka Koro Saloniko [Chorus of 
Salonika—a city in Greece, formerly rich in Sephardic Jewish life].  This was a 
group of survivors who had been interned in Auschwitz and, later, while living 
in Israel, wrote and spoke of their experiences during the Shoah.  The poem is 
in Ladino, a Jewish-Spanish language spoken by Jews whose origins lay in 
Spain, but in this case came from Greece.  The reference to “Polish lands” is of 
course to the concentration camp Auschwitz, which is located in the Polish 
countryside.  This poem is not performed in the play, but as I once considered 
it, and it is an interesting piece in a fascinating Jewish language by Sephardic 
Jews, a population that suffered greatly at the hands of the Nazis but is too 
rarely considered in Shoah studies, I include it here. 
 
Arvoles yoran por luvias 
I muntanias por ayre 
Ansi yoran los mis ojos 
Por ti kerida madre 
Ansi yoran los mis ojos 
Por ti kerida madre 
 
Torno i digo ke va ser de mi 
En tierras de Polonia 
Me tengo ke murir 
 
Blanka sos blanka vistes 
Blanka es la tu figura 
Blankas flores kayen de ti 
De la tu ermozura 
Blankas flores kayen de ti 
De la tu ermozura 
 
Torno I digo ke va ser de mi 
En tierras de Polonia 
Me tengo ke murir 

Trees cry for rain 
And mountains for air 
So cry my eyes 
For you, dear Mother; 
So cry my eyes 
For you, dear Mother. 
 
I turn and ask what will become of me. 
In Polish lands 
I am destined to die. 
 
White you are and white you wear; 
White is your face. 
White flowers fall from you, 
From your beauty; 
White flowers fall from you, 
From your beauty. 
 
I turn and ask what will become of me. 
In Polish lands 
I am destined to die. 

 
 
7 Poem and translation found on pp. 212-213 of And the World Stood Silent: Sephardic Poetry of the Holocaust by 
Isaac Jack Lévy, 1989, University of Illinois Press. 
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 Glossary of Terms 

Act: A portion of an opera designated by the composer and librettist, which has a 
dramatic structure of its own. An opera is usually made up of several acts. 
Brundibár is made up of two acts, separated by an entr’acte—a French word that 
designates a musical pierce played between acts.  
Aria: A solo piece written for a main character, which focuses on the character's 
emotion. 
Aside: A comment from an actor directly to the audience that the other characters 
cannot hear. 
Bel canto: An Italian phrase literally meaning 'beautiful singing.' A traditional 
Italian style of singing that emphasizes tone, phrasing, coloratura passages and 
technique. Also refers to opera written in this style. 
Bravo or Brava: Literally, a form of applause when shouted by members of the 
audience at the end of an especially pleasing performance. Strictly speaking, 
"bravo" is for a single man, "brava" for a woman, and "bravi" for a group of 
performers. 
Cadenza: A passage of singing, often at the end of an aria, which shows off the 
singer's vocal ability. 
Chorus: A group of singers, singing together, who sometimes portray servants, 
party guests or other unnamed characters; also the music written for them. 
Chorusmaster: The one in charge of choosing chorus members and rehearsing 
them for performance. If there is a back-stage chorus, it is usually conducted by the 
chorus master who is in communication with the conductor of the orchestra. 
Concertmaster: The first-chair violinist who plays occasional solos and is 
responsible for coordinating all of the stringed instruments. The concert master 
decides on the bowing, so that all of the string players’ bows move in unison. 
Conductor: The leader of the orchestra, sometimes called maestro. 
Crescendo: A gradual increase in volume. You will notice a crescendo in the 
singing of Aninku and Pepí�ek toward the end of each verse of their “Airplane 
Song,” which appears in the middle of Act I. 
Decrescendo: The opposite of a crescendo, a gradual decrease in volume. 
Duet: An extended musical passage performed by two singers. They may or may 
not sing simultaneously or on the same musical line. 
Dynamics: The degree of loudness and quietness in music. 
Encore: Literally means “again.” It used to be the custom for a singer to repeat a 
popular aria if the audience called “encore” loudly enough. This is still done in the 
middle of an opera in countries such as Italy, but it is rare elsewhere. Soloists 
frequently give encores at the end of a concert but not an opera. 
Finale: The last musical number of an opera or the last number of an act. 
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 Glossary of Terms 

Libretto: The text or words of an opera. The libretto of Brundibár was written in 
Czech by the poet Adolf Hoffmeister. In the version used by the MOTCC, it has 
been translated into English by the famous American author Tony Kushner, who 
wrote the play Angels in America and the 2012 film Lincoln. 
Opera: Italian for “the work.” A libretto acted and sung by one or more singers to 
an instrumental accompaniment. 
Overture: An orchestral introduction to an opera (in French: ouverture; German: 
ouvertüre; Italian: sinfonia). The overture is usually played before the curtain rises 
and before the opera begins. The overture used for the MOTCC’s Brundibár is Hans 
Krása’s darkly playful “Overture for a small orchestra,” which he wrote while in 
Theresienstadt. It is not clear that Krása used it to precede performances of 
Brundibár, and he may have just written it as a standalone piece.  
Principal: A major singing role, or the singer who performs such a role. 
Props: An abbreviation of “properties.” Small items carried or used by performers 
on stage. One prop used in Brundibár is a small barrel organ, carried around by the 
title character, who churns out his mechanical music in the town square.  
Quartet: Four singers or the music that is written for four singers. (Quintet=5 
singers; Sextet= 6 singers, etc.) 
Recitative: Words sung in a conversational style, usually to advance the plot. Not 
to be confused with aria. 
Supertitles: Translations of the words being sung, or the actual words if the libretto 
is in the native language, that are projected on a screen above the stage. The 
Detroit Opera House will have supertitles for the production of Brundibár, even 
though the opera is sung in English, so that you will be able to follow along with the 
words as you hear them, if you’d like. 
Trio: Music that is written for three singers. 
Vibrato: A wavering of frequency (pitch) while singing a note. 
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Web and Book Resources 

 

Web and book resources  

Opera 
• Link to St Louis Supplement for Brundibár – this has some fantastic classroom 

activities for teaching opera to 3-8 graders.  
• www.OperaAmerica.org  
• www.MichiganOpera.org   
• UNESCO music and peace projects/ international music council 

http://www.imc-cim.org/  
• Education World: Using Opera as a Tool in the classroom to enhance 

learning. www.education-world.com/a_curr/curr380.shtml 
• http://www.pbs.org/now/arts/brundibar.html March 2004 program on PBS 

reviewing Brundibár. Includes history and links to a number of topics 
(children of the Holocaust, Terezin, music, poetry, legacy, and learning 
links). 

• To Volunteer: www.MichiganOpera.org/doh/volunteer.html  

Holocaust 
• Adelson, A. (Ed.). (1996). The Diary of Dawid Sierakowiak: Five Notebooks 

from the Lodz Ghetto. New York: Oxford University Press. Diary of a teenager 
in the Lodz ghetto.  

• http://ghetto.galim.org.il/eng/ website about children, written for children. 
Portrays life during the Holocaust from the perspective of children that lived 
in the ghetto. 

• http://www.pamatnik-terezin.cz Memorial to Terezin, the Ghetto Museum in 
Terezin, Czech Republic.  

• “A conversation with Ela Stein Weissberger,” Enquirer. 2000. 
Http://www.enquirer.com/editions/2000/10/19/tem_a_conversation_with.ht
ml 

• Smith, F. and Grossman, M. (2000). My Secret Camera: Life in the Lodz Ghetto. 
San Diego: Gulliver Books. 2000.  

• Anflick, C. (1998). Resistance: Teen Partisans and Resisters Who Fought Nazi 
Tyranny. New York: Rosen Publishing Group.  

• Atkinson, L. (1992). In Kindling Flame: The Story of Hannah Senesh, 1921—
1944. New York: Beech Tree Books.  

• Ben Sasson, H. and Dunkelblum-Steiner, S. (2004). Resistance. Spiritual 
Resistance, Revolt, Partisans, and the Uprising in the Death Camps. Jerusalem: 
Yad Vashem.  
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Web and Book Resources 

 

Holocaust, Continued 
 

• Film: Defiance.  
• Film: Schindler’s List 
• Film: Fiddler on the Roof.  
• www.ushmm.org  
• Levi, Primo. (1996). Survival in Auschwitz. New York: Touchstone. 
• Wiesel, Elie. (1982). Night. New York: Bantam Books. 
• www.yadvashem.org  
• Troller, Norbert. Theresienstadt: Hitler’s Gift to the Jews. The University of 

North Carolina Press. 1991. Troller is one of the few artists of Terezin that 
survived the war.  

• Volavkova, Hana. Editor: I Never Saw Another Butterfly : Children’s Drawings 
and Poems from Terezin Concentration Camp. 1942—1944. Schocken Books, 
1993.  

• www.echoesandreflections.org  
• www.JewishPartisans.org  
• www.college.usc.edu/vhi USC Shoah Foundation Institute 
• The Camera of My Family: Four Generations in Germany 1845—1945. New 

York: Anti-Defamation League. Introductory film that talks about Jewish 
assimilation and identity in pre-war Germany.   

• www.musicrememberance.org is a link to a non-profit group in Seattle, 
Music of Remembrance, dedicated to preserving the memory of those who 
suffered through the Holocaust by performing their art 

• http://www.musica-reanimata.de/index.en.html dedicated to the 
preservation and performance of musical works by composers murdered in 
the Shoah 

• http://www.bterezin.org.il  Beit Theresienstadt (officially Theresienstadt 
Martyrs Remembrance Association) is a non-profit group in Givat Haim Ihud, 
Israel dedicated to preserving the memory of the inmates of Terezin—their 
website has good articles on Terezin and the art that came out of it. 

• http://fcit.usf.edu/holocaust/arts/arts.htm information on Holocaust art—
visual, literary, and musical 
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Web and Book Resources 

 

Holocaust, Continued 
 

• http://harvard.naxosmusiclibrary.com.ezp    
prod1.hul.harvard.edu/catalogue/item.asp?cid=8.570119 Naxos recording 
of Tony Kushner's translation of Brundibar together with the song cycle I 
Never Saw Another Butterfly (texts by Terezin child-poets), booklet has 
Kushner's historical notes on the opera (booklet found here without needing 
password): http://www.naxosmusiclibrary.com/sharedfiles/booklets/NAC/b
ooklet-8.570119.pdf) 

• http://holocaustmusic.ort.org/  information on music of the Shoah, section on 
Brundibár: http://holocaustmusic.ort.org/places/theresienstadt/brundibar/ 

• http://fcit.usf.edu/holocaust/arts/MUSVICTI.htm more music of the Holocaust 
(camps and ghettos) with section Terezín 

• http://books.google.com/books?id=LWZni-
dTJcsC&pg=PA299&lpg=PA299&dq=%22katset+un%22&source=bl&ots=Ef8
wAcjbt2&sig=ODDCSNsJVw_edLCk6ngXUswnb-
Q&hl=en&sa=X&ei=hz0VUs3hLMqLqwH7xoDYDw&ved=0CFEQ6AEwBQ#v=
onepage&q=mother&f=false This is only a preview, but oneis able to look at 
some of the songs, in this book The Undying Flame:  Ballads and Songs of the 
Holocaust 

• There are many testimonies from Holocaust survivors or about the Holocaust 
on the Wexler Oral History Project at the National Yiddish Book Center 

• Here, a survivor intones, through tears, the lyrics of a "ghetto song" wherein 
a mother tells her little son that, from this day on, he must speak no Yiddish, 
must no longer be a Jew: https://www.youtube.com/watch?v=kKWRqRXY9so  

• Music in Terezín: 1941-1945 by Joza Karas (who wrote the first English 
translation of Brundibár) a fine book on the performance culture of 
Theresienstadt, with reminiscences and reports of those who participated in 
/ saw Brundibár 
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Web and Book Resources 

 

Holocaust, Continued 
 

• Yiddish poems, in original and translation, from the Warsaw 
ghetto: http://poetryinhell.org/ 

• Article on Yiddish poems written in concentration 
camps: http://www.jstor.org/discover/10.2307/3195268?uid=3739600&
uid=2129&uid=2&uid=70&uid=4&uid=3739256&sid=21102566359433 

• Interview with Kushner about his 
translation: http://www.boston.com/news/globe/ideas/articles/2006/05
/14/qa_with_tony_kushner/?page=full 
 

Age-Appropriate Books about the Holocaust  
 
9-12 years old 

• The Diary of a Young Girl by Anne Frank 
• Number the Stars by Lois Lowry 
• Six Million Paper Clips: the Making of a Children’s Holocaust Memorial by 

Peter W. Shroeder and Dagmar Schroeder-Hildebrand. 
• Rubin, Susan Goldman and Weissberger, Ela. The Cat with the Yellow 

Star: Coming of Age in Terezin. New York: Holiday House. 2006. 
• Sendak, Maurice and Tony Kushner. Brundibár. Hyperion. 2003.  
• Bunting, Eve. Terrible Things: An Allegory of the Holocaust. The Jewish 

Publication Society, 1980.  
• Polacco, Patricia. The Butterfly. Penguin, 2000. 

Teen 
• Bartoletti, Susan Campbell. Hitler Youth: Growing Up in Hitler’s Shadow. 

Scholastic, 2005. 
• The Diary of Petr Ginz 1941-1942. Edited by Chava Pressburger, the 

surviving sister of Petr Ginz, a boy who grew up in Prague, was sent to 
Theresienstadt, and died in Auschwitz. 

• I Have Lived a Thousand Years: Growing Up in the Holocaust by Livia 
Bitton-Jackson 

• Night by Elie Wiesel 
• Brenner, Hannelore. The Girls of Room 28. Schocken, 2009.  
• The Oath by Elie Wiesel 
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Web and Book Resources 

 

Tolerance  
 

• Not in Our Town. (1995). Oakland, California: The Working Group. 27 
minutes.  

• www.adl.org 
• www.CivilRights.org  
• www.NAACP.org  
• Museum of Tolerance online, Multimedia Learning Center maintained 

by the Simon Wiesenthal Center. Great classroom resources. 
http://motlc.wiesenthal.com/site/pp.asp?c=gvKVLcMVIuG&b=358201 

• www.Ngltf.org National Gay and Lesbian Task Force 
• www.StopBullying.gov    
• Diversity Council www.diversitycouncil.org/hsactivities.shtml 
• Project Implicit https://implicit.harvard.edu/implicit Visitors can take a 

number of quick online association tests designed by Harvard 
researchers that help reveal individuals’ biases based on race, country 
of origin, appearance, disability, or other factors.  
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MOTCC Contact Information 
Website: www.motcc.org 
Chorus Administrator’s Email: 
tnash@motopera.org (Twannette Nash) 
Chorus Administrator’s Phone Number: (313) 
680-6682 (313-680-MOTC) 
Mailing Address: 
Detroit Opera House 
Michigan Opera Theatre Children’s Chorus 
1526 Broadway 
Detroit, MI 48226  


